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CHAPTER I 



INTRODUCTION 



The most . significant level for educational reform 
since the advent of Sputnik is a viable movement for dem- 
onstrated teaching performance. Many educators are saying 
the survival of &ur present concept of education is depend- 
ent upon how well teachers^ show the public that their. tax • 
dollars are being well spent. 

Institutions that prepare students for teaching 
careers are examining performance-based and competency- 
based education in their quest for accountability and are 
beginning to question the validity of traditional methods. 
As stated by Gartner and Riessman: 

Frequently associated with these efforts are new 
measures of accountability. Some of these have to do 
with training (as in performance-based teacher educa- 
tion), or the granting of credentials (as in competency 
based teacher certif ica/tion) , or budgeting (as in per- 
formance, planning and/Budget system), or management (as 
in management by objectives). Each of these has its 
limits, particularly in terms of what it is that is to 
be measured (as well as how). Each of them can serve 
to demystify the work of the human service agency, 
Zovjt^ greater clarity as to purpose, give greater at- 
tention to issues of 'effectiveness. Each can be a 
. substitution of process for substance, giving the 

facade of accountabilili;^ but , in fact, serving only to 
replace the traditional "^Professional managers with new 
technocratic managers,^ 



-^Alan Gartner and Frank Riessman, "Children: Work- 
ers in Their Own Learning—A New Basis for the Organizing 
of Schools," COP Bulletin 3 2 (1974-1975).: U 
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In enigmattic reaction to pressures, some educators 
are losing focus on what appears to be the prime *goal of 
the education process, that is, the learning of the child. 
In their ass^^ment of teaching performance, it seems that 
administrators are resorting to varied and sundry tactics 
in order to reach certain prescribed goals.. The goals 
sometimes reached fail to take* into consideration that t|;he 
philosophy of education in a democracy should be a humane 
involvement, designed to develop .a sociable and rounded in- 
dividual who may,^ perhaps, perpetuate some of the democratic 
ideals . \ 

Obviously, there are many variables involved in H^u- 
man assessment which cannot be totally controlled by knowi\, 
means. To predict the performance of a teacher or a pro- 
spective t^eacher pn cognitive outcomes alone would appear 
presumptuous.* To expect every t^&acher to - perform - in an 
excellent manner in all categories wquld appear untenable. 
Some professors and researchers who are sophisticated in 
the .selection of future educators believe t^at the teach- 
ing profession should be restricted ^o those who have been 
especially endowed. . ^ 

V 

For example, Calisch'^ observes that only brainy, 

A 

l^^-top level, creative scholars should consider becoming 

teachers. Good teachers are good students who are intel- 
ligent, compulsive about learning and vrfio have the ability. 



2 

Richard W. Calisch,."So You Want to be a, Real 
Teacher?," Today^s Education 63 (November, 1969): V9-51 
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to read and write'wtell. Calisch aXfirms that most books 
that hi has read on teaching indicate a love of children 
as beilig a prerequisite for teaching. "Hog wash!" This 
has gofcten a number of "softhearted" and "softheaded" 



\ 



peopl^ irtto the teaching profession. 

The above notions appear to epitomize traditional 
nal philosophy. It would seem 'that teachers should 
have Isome compassion for their students; after all, chil- 
dren I can be affected by the behavior of their teachers. 
Devitnt adult behavior can be psychologically disastrous 
to n^ny children who are in need of positive adult support, 
espJcially the deprived. The disadvantaged* child needs a 
special kind of person— one who can meet his physi.cal as 
weli is "his psychological needs. 

Gunnar Horn^ assumes a different point of view than 
th^t of Calisch. He suggested, that knowing one's subject 
matter is secondary; it is how a teacher feels inside that 
counts. One has to love .teaching as well as care for his 
students. He explains that the goal of teaching is to com- 
municate '^dth the eager, apathetic, hostile sea of faces 
thati constitute a class. 

-Other educators believe that-» measures from intelli- 
■ gence scales^ and scholarship should be used to hypothesize 
how well instructors ought to perfor.m in the classroom. 



^Gunnar Horn, "Some Thoughts about Teaching and 
Teachers," Today's Education 59 (February, 1970): 13- 
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Many educators believe that good scholarship , should not 
be used to predict the classroom performance of teachers. 

Hilgard^ noted that a good case could almost be 
made by proving that poor students oftert become our best 
product s^^^^^^ dean in on'e of our liberal arts colleges 
would surely have been rejected for graduate study if the 
Standards for selection of his day had been those of today^ 
Hilgard further noted- that one of the first teachers of 
statistics at Stanford, and later .at Harvard, was a poor 
but efficient teacher. He became one ^f tKe original 
authors of the Stanford Achievement Tests. 

An ex-student who failed his sophomore year in col- • 
lege went back and eventually became tltie leading Ph.D. can- 
didate at* Hai»vard. He is' now a distinguished -prof efisor at 
a leading university. , ^ , 

•There is the ancient argument between hereditarians 
and environmentalists — the individual is endowed at birth 
with the necessary- equipment to perform or the equipment 
he has is affected by his environment.^ There .are those 
who take a middle of the road approach and believe that the 
ability to perform is a combination of both heredity and 
environment If there is any validity in this belief, it 
• would seem that a strict heredit^'arian approach would pre- 
clude a compensatory approach to teacher education and other 
attributes are not important. 
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J There £,re educators who generalize that poor back- 

ground, class cr race should be- equated with poor teac^ng" 
performance. ^ ev.ertheless , there are screening devices 
offensively designed, to eliminate, poor teach^e^ as well 
as poor prospedtive teVchers.^ These instrument s' 'Save often 
.been used to dis-crimina^e against ^^j.ndd.i?iduals became of 
cultural differences. ' . 

Some ^educators are proponents of the open-door ' ad- 
missions policy which allows the individual to pursue a 
major in education irrespective of test scores. Continued 
matriculation of students at these institutions of higher'^ 
^ucation is , therefore , contingent upon their academic 
p^formance. An ^inordinate n^jmber of high risk students 
have been admitted on an "open-door" admissions basis. 
Some have done as well or better than the general student 
population. The question, it seems then, is, is there a 
relationship between present screening instruments, college 
class performance, and' teaching performance? It appears 
that, based on a new set of criteria/, the student cojuld be 
instructed to the required level of competency to pei-fqrm 
his job in a . satisfactory manner. Dickson elaborates: 

This trend in American teacher education is ob- 
viously toward- a stronger emphasis on performance and 
product. An increasing number of people in the teach- 
ing profession are becoming unwi-lling to accept the 
assumption that simply because someone "knows" some- 
thing he/she can necessarily apply his knowledge. We " 
are becoming incr^singly uncomfortable with the mag- 
nitude of inference between "knowing" and "doing," ' 
and the time has come to ask prospective teachers for 
the evidence of what is expected of them as well as 



that which is specified for them. Knowing and the . 
ability /to apply what is known^ are two very different 
matters /5 

•Obyiously, somQ- college administrators would pre- 
'er^^the st/atus quo . They ^lieve that the curricula and 
mtry lev,^l criteria of thei>;^^<^ have been time- 

tested. /Many of these educators look with pride at the 
outstanding' record's made in te^chnology by former students 

of teachers graduating from their institutions. 

6 ' ' " . 

; Gartner and Riessman wrote that in a traditional 

'sense pr9auctivity is thought of as a function' of tech- " - 

nolo'gy— the more machinery the more efficiency. This has • 

; -1 ■ . . . • ; . ■ ■ . 

certainly been characteristic in the manufacturing of goods 
partner and Riessman indicated that services are labor- 
intensive — they *use a high proportion of labor or human ^ 

IF 

power in contrast to i^achinery or capital to produce the 
service product, whether it be education, health, safety, 
or personal services. 

Most educators appear to be in aereeme'nt that -aca- * 
demic progress cannot remain oblivious to a changing 
world — that old approaches do not necessarily obliterate, 
new problems. It is also neoiessary to recognize that all 
learning does not occur in a formal classroom setting, as 
much of it is generated \by the mass media, life experiences 

T , 

George E. Dickson, "QBTA: Its Origins and Its 
State," COP Bulletin 3 2 (1974-1975): 3. . 

^Gartner and Riessman, "Childr^: Workers in Their 
Own Learning,"' p. I.^a , 
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and so on. Edelfelt states that: * 

Education reform at thi^ po,int in timfe should be 
based on the following assumptions: 

1. Schools and teaching need radical reform. 

2. All segments of the teachiing profession (es- 
^ pecially teachers) must, be involved in plan- 
ning, carrying out, arid evaluating reform. 

3_. Public school instruction and teacher q^duca- 

tiorl mlist be closely related. 
4. Teacher education should be a career-long 

enterprise. 

5* Teaching must hive a career pattei^. ^ ' 

6. Parents and studen'^s must be involved in the 
reform of education. « 

Pervasive ref orfa^ of education and teacher jeducation in 
terms of these assumptions provide a challenge unpar- 
alleled in the history of education. 

Not only does /such reform require an examination of 
the purpose 9nd content of education, it also requires 
reviewing wh^at teaching is and how one ],earns to teach. 
Not only 'does it involve a basic reassessment of how 
teachers are educated, it also prompts thinking about 
^changijig the whole" charact%V of the prlsfession- Not 

/©nly does it require specifying clear and valid goals^ 
for. teacher education , ^ it also calls for lading out 
process and strategy for achieving reforms.'^ 

, ^ Historically . for some^ the classroom performance 

of teachers has been^auated witjg academic grades while^/in 

college.^ There are a number of variables such as the stu- 

dents' and teachers' personalities, the social background 

of teachers; rapport, which impinge upon Reaching perform- 

ance.* ' In many instances, such matters receive little or , 

no attention. 



7 

'Roy A.. Edelfelt j "l:h,e Reform of Teacher- Education, " 
Today Education 62 (AjDril, 1973): 20. 
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Statement of thye Problem 
^ ' The ma.ior question raised by this investigation is: 
^Vhat is the relatibnship between grades earned by Career 
♦Opportunities Program students in three Alabama institu- 
tions of higher education and their internsh^ teaching 
performance in several Alabama local education agency, 
schools? . 
Specific questions include the following: 

1. What is the relationship between performance 
in the classroom and each of the variables on the- • 
Edwards Personel Preference Schedule? 

2. '^at is the relationship between grade-point 
average and each of thS variables on the Edwards Per- 
sonal Preference Schedule? 

Hypothesis 

Stemming from these questions is an hypothesis which 
this study seeks to investigate.. It is hypothesized th^t 
there would be no -significant relationship between the in- 
ternship teaching performance and the academic grades for 
Career Opportunities Program trainees. The sub-hypotheses 
for the study "are: 

1. There is no significant relationship between 
internship teaching ^rformance and each of the vari- 
ables on the Edwards Personal Preference Schedule. 

2. There is no "^significant relationship between 
grade-point average and each of the variables on the 

' ' . 14 - . ■ 



Edwards Personal Preference Schedule* 

. Definition of Terms 

Career Opportunities Program --The name pf the 
National Professions Development Act programr for training 
paraprof essionals who could become teachers • ' 

Internship Teaching Performance — The rating given 

by supervising teachers and higher educa^^ign coordinators 

or the supervisor on a COP evaluation form developed 

jointly by the' Jef f ersoi^County School System, and the 

University of Alabama in Birmingham. 

Personal Qualities — Measurement of sixteen variable 
' V 

under appearahce and manner on the COP evaluation instru-- 
m^nt. 

Performance — Measurement of sixteen variables under 
classipoom environment,' pupil growth, and ^teaching tech- 
niques .on 'the 'tOP evaluation instrument • 

Professio nal Attitude — The measurement of five 
variables under on-the-job and general on the COP evalua- 
tion instrument. ' ^ 

Dependability^ -The measurement of six variable^ 
under .promptness and reliance oi( the COP evaluation ins'tru- 
ment. 

Supervising Teacher— The person who was assigned 
to supervise the COP paraprof esslonal. 

Coordinator or Supervisor — >The liaison person be- 
tween the institutions of higher education and the local 
school systems. lo 
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Director' of Alabama COP Consortium — The chie^f ad- 
ministrator of the Huntsville City ,^ the' Mac c>h County, and 
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the Wilcox County Career Opportunities Programs, 

Trainee — The paraprof essional being trained by COP, 
Academic Grades — Credits represented by transcripts 
earned or recognized by the University bf Alabama in Bir- 
mingham, A&M University, and "Spring Hill College, 

Self -Concept — The measurement of personality vari- 
ables '^ven on the Edwards Personal Preference Schedule. 

■/ 

Limitations 

This study, was limited to black Career Opportuni- 
ties Program, trainees in Elementary educatlpn who iTiterned 
in the Jefferson County School^ Syst^, the Huntsville City 

r 

School System, and the Wilcox County School System and who 
attended the University of Alabama in Birmingham, A&M Urii- 
versity,/and Spring Hill College, ^he study was further 
limited to those trainees who subjected themselves to the 
Edwards Personal Preference Schedule, A final limitation 
of the stiudy was the number of COP trainees participating 
in the investigation. 

There were ninety-five Career Opportu^iities Pro- 
gram elementary education trainees enrolled in the*' Univer-^ 
sity of Alabama in Birmingham, Alabama, A&M University in 
H^^ntSv^lte, and Spring Hill College in Mobile during the 
I973-I97/4. academic year. The number of Career Opportuni- 
ties Program trainees -who wer? enrolled in each of the 

13 
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a.bove named institutions .were 30, 40, and 25 respectively. 
The number of COP participants In the studjy were 25, 33, 
and 15 respectively. Of the total of sevdnty-thre.e par- 
ticipants in the study, there were seven black males and 
sixty-six black' females . Their ages ranged from 21 to/ 62. 

Methodology 

"The students involved in the study were partiei'- 
pants in the Career Opportunities Program. The Career Op- 
portunities "Program, or COP, is a national priority activity 
• designed to meet the educational needs of low-income f am- 
ilies. The "program was established by the Education Pro- 
fessions Development Act of 1967, whose objective is to 
attract persons ,to careers in education in ord$r to improve 
education and employment opportunities for the poor. 
Through the establishment of career lattices in school, 
productive careers can be fcjllow.ed by those recruited 
thro^h this program''. ^ ' 

The recruits may enter the college or university on 
an open admissions basis — many do not have high school di- 
plomas. Their survival at the institutions of higher edu- 
cation is dependent upon their academic performance. COP- 
is viewed as a partnership of schools, colleges, communities, 
and the State Department of Education. It is within this 
frame of reference that all parties are involved in all 
segments of the development of the program. . \ 

'17 
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Essentially, COP trainees attend institutions of 

higher education and work^ in local education agency schools 

as paraprofessionals.. Trainees may, through the career 

lattice, become teachers • Hbwever, the ultimate aim of the 

program is to enable children to learn more effectively. 

With the help of these paraprofessionals to relieve them 

of some of their routine duties, teachers will have more 

time to use in instructing their pupils as stated by 

"Davies: 

Simple concepts of justice require that the middles- 
class value of opportunities for promotion and advance- 
ment be built into a new careers prc%ram for poor 
people. Dead-end jobs as tea^cher aides were not enough. 
the career Ladder idea provided specific opportunities 
to move to more demanding and higher paying jobs and 
to bee,able to choose to pursue training required for 
"highej:" credentials and academic degrees. • The idea 

not that all new careerists would want to earn 
bachelor ^s or master ^s degrees and qualify for advanced 
professional certification, only that many would be in- 
terested and have the capacity to move up the ladder 
and should be encouraged to do so.^ 

The Career Opportunities Program, therefore, has offered in- 
novational alternatives in the area of education, thus serv- 
ing both as a vehicle and as a catalyst for bringing about 
improvement's in school organizations and curricula. 



Collection of Data 

The dat^^ for this inquiry were collected from 
April, 1973 to i-iay, 197if. In August, 1973, a letter was 
written to the Director of the Alabama COP Consortium 



8 

Don D^vies, ''EPDA: An Inside Perspective," GOP 
Bulletin 5 2 (197/^-1975): 11. » ^ 
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explaining the study and requesting his cooperation. A 
meeting was convened by him and was held at Tuskegee, Ala- 
bama in October, 1973, with local COP consortium directors 
and institutions of higher education coordinators to ex- 
plain the proposed study. In November, 1973, letters were 
written to the local education agencies* Superintendents 
requesting permissi^bn to collect data. In January and 
iMarch, 1974-, follow-up ^letters were sent to the superin- . 
tendents requesting permission to collect dat^a. There- 
after, the necessary instruments with instructions were 
mailed or hand delivered to th'e responding local education 
agencies. Also, visitations and .telephone calls were made 
to the data collecting sites. 

The returned copies of the internship teaching per- 
formance evaluating instruments and the Edwards Personal 
Preference Schedule answer sheets were hand scored. Tabu- 
lations were then placed on specially prepared forms. 

«, 

Internship Teaching Performance 

The institution of higher education supervisor and 
the COP director collected the data for the Jefferson 
County Career Opportunities Program. These data .were col- 
lected from the supervising teachers in fKree cooperating 
COP elementary schools. ^ 

The local Career 'Opportunities Program Director in 
the Huntsville City 5chool System and the Director of the 
Alabama Career Opportunities Program" Consortium, along with 
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Others, collected the internship teaching performance 
scales from the supervising teachers in several elementary 
schools. The Career Opportunities Program Director ^f or 
the Wilcox County School System and the institution of 
higher education coordinator, Spring Hill College, col- ^ 
lected the internship teaching performance scales for the 
trainees who interned in schools vd.th elementary grades. 

Academic Grades 

The Career Opportunities Program coordinators and 
the supervisor employed by the three involved institutions 
of higher educatioh ascertained grades from the registrars' 
offices in their respective institutions. The grade-point 
average^ were computed from previously tr&nsf erred ci^edits 
and/or credits earned at their respective institutions'. 
Grade-point averages were forwarded to the writer by the 
Career Opportuniiiies Program directors, coordinators, and 
the supervisor of the three cooperating institutions. 

Self -Cone ept ^ * - 

The Edwards Personal Preference Schedule was ad- 
ministered in mass to the Career Opportuniti"^ Program 
trainees kn tlT^~^f f erson County School System by the In- 
stitution of Higher Education's supervisor. The Edwards 
Personal Preference Schedule was administered to "the Hunts- 
ville City School System COP trainees, unde^ the direction 
'of the local COP director, and. to the Wilcox County COP 
trainees under the direction of thd COJ? director. 



Analysis of Data 

The necessary data were compiled on prepared data 
forms (see Appendix D) for COP ^rainees attending t^e Uni- 
versity of Alabama in Birmi-ngham, A&M University in Kunts- 
ville-, and* Spring Hill Callage in Mobile, and those who 
interned in several local education agency schools. 

The Pearson product -moment coefficients of corre- 
lation were computed on the basis of internship teaching 
performance and the following variables: 

1. ^acadjfimic grades 

2. achievement 

J 

3. deference 

4. order 

5. exhibition 
6* autonomy 

ft 

7. affiliation 

8. intraception ^ 
9» sue ao ranee 

10.. dominance 

11. abasement 

12. nurturance • " , •> 

13. change 

14. endurance 

* 

15.. heterosexuality 
16. aggression- 

The Pearson product-moment coefficients of corre- 
lation vJere computed on the b^sis of academic grades ajid 

V, - 21 
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the following* variables : 

!• internship teaching performance 

2. achievement 

3 . deference 

4. order 

5 • exhibition 

6. autonomy 

7. affiliat;|.on ' / 

B. intraception ^ 

«» 

9» succorance 

10* dpminance 

11 • abasement . _ 

12, nurturance 

13 . change 
14* aggression 
15. ' heterosexuality 
16 • endurance 



Pearson Product-Moment 
Correlation 



Internship teaching performance and academic grades 
wiere the two main variables involved in the study. Hovir- 
ever, there were fifteen variables involved in self-concept 
as measured by Edwards Personal Preference Schedule. An 
examination of the relations" between all of the variables 
showed a linear cbrrelation. ■ ' ^ 
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e formula for the Pearson pr\oduct-moment corre- 

lation is: 

r = Z:'(X ^ I) (Y - Y) 

^zu - i)2;s(Y - Y)2 ■ 

The central theme of the study was internship 
teaching performance ratings for COP trainees by supervis- 
ing teachers and the institution of higher education super* ■ 
visor or coordinators and academic grades as represented by 
grade-point averages from two universities and one college. 
The main p\irpose was, through statistical means, to con- _ 
fim or refute the relationships between the- variables 
above. 

The second concern was to determine- if significant 
'relations existed amo-ng performance ratings, academic 
grades, and self-concept fts represented 'by Edwards Personal 
Preference Schedule. 

The hypothesis tested was the null hypothesis. 

Fisher indicates: 

In relation to any experim,e|it we may speak of this 
hypothesik as the "null hypoth^^is," ^and it should be 
''.noted that the null 'hypothesis is never proved or es- 
. tablished, .but is possibly disproved, in the course of 
experimentation. Every experiment may be said to- exist 
only in order to give the facts a chance of disproving 
the null hypothesis. 



%elen M. Walker and Joseph Lev, Elementar y Statis- 
tical Methods (New York: Henry Holt and Company-, 1.95 »)T 
p. 143. « ' . 

^'-'Richard P. Runyon and Audrey Hab^r, Fundamental 
Beh avioral Statistics (Reading: V/es.ley Publishing Company, 

l$;ii,-p. ib7. • -^'-^7- \ 
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A significant difference is explained by Garrett: 

A difference is called significant when the prob- 
ability is so high that it cannot be attributed to 
chance (i.e., temporary and accidental factors) and 
hence represents a true difference .between popula^tion 
means .11 > ^ • . : 

This study, unlike many others, \i^as concerned only 
with general grade-point averages of the Career Opportu- 
nities Program trainees enrolled in the three institutions 
of higher education. " 

The hypotheses to be tested were: there is no 
relationship between internship teaching performancte and 
academic grades and there is no relationship among intern-" 

ship teaching performance, academic grades, and self- 

/ " 12 ^ 

concept. A. table by Richmond entitled ^^The Value of the 

Correlation Coefficients for Different Levels of Signif^.- 

car^ce" with the value of ,r at the 5'pe^ cent and the l*per* ^ 

cent levels was used. / 

Significance of the Study 

* * ' 

For too long, fiducial limits have been set for 
' ■ » * ,■- 
those educationists whose innovative imaginations have 

gone^ beyond the professor's classroom. An immoderate num- 

ber oi\ those who are resppnsible" for education are not 



^^enry E. Garrett, Statistics in Psychology and 
Education (New York; Longmans , -Green and Company, .1953 j , 
p. 213. ^ . / 

- Samuel B.- Richmond, Statistical Ana_lysis (New 
York: Ronald Press- Company, -l^oVj , p. 582. ^ 
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amenable to chai;ige--they are simply out of touch with 
reality. There are those who believe that a restructuring 
of education /is needed, but they lack guidan'^e or direc- 
tion. From ^his study, pertinent information may be re- 
cej^ved whion can serve as a stimulus. The writer is 
cognizant /of the fact that this investigation will not 
revolutio n A PC present educational thought, but may point 
up* area^ for further investigation. Finally, the study 
can gi^e s^me insight relative to restrictions or use of 
prospectivV teachers on the basis of a single criterion^^ 
perhaps, aiding and abetting an alteration in such \pro- 
ce^ures. _ 

r 

Summary ' \ 

iMany educators are cognizant of "'the fact that there 
needs to be a change in teacher^ education and are examining 
performance-based and competency-based teacher education 
concepts in their quest for accountability^,. A number of 
educators believe that prospective teachers ought to be 
excellent students who are compulsive about learning. They 
further believe that teacher, trainees shquld be experts,^ 
specialists, scholars who do not necessarily have a love 
foi* children. Their main objective should be tp help .. 
students acquire knowledge. ... ' 

Others take the opposite poijnt of view^ that know^ 
ing is not enough — that it is difficult to predict the 
perfon^nqe of teachers on the basis-of scholarship becausi 



of the 'number of variables involved. ^^These educators con« 
elude that prospective teachers should be selected o,n the 
basis of job performance as well afe scholarship* 





"chapter II / ' 

X 

V: REUTED LITERATURE , - 

/ > . V\' 

The related studies selected for this investiga- 
tion wereyStudies not only involving teaching, performance 
^•atings and academic, grades, but also stfudies involving 
the National Teachei^^Examinations . The sources of the 
information utilized were the Educatiori Index, Encyclo- 
pedia of Educational Research, Educational Resources In- 
formation Center (ERIC), and otSfer apj^licabXe sources. 
Although unlimited attempts have b-een made to evaluate 
teaching performance, many of the deve^loped tests and 
measures were unavailable* 

As some past research by Mitzel^ indicated, there 
is hope for educational reforms. He suggested that teach- 
ing ftas been studied by investiga^tors as it occurs in the 
real life classroom.. The efforts of these investigators y 
ha^Wsjiot been based on what they have heard in educational 
methods classes or the findings from the laboratory work 
on animals. Their research is based on the assumption 
that the way the teacher behaves in the classroom is what 
affects his students-~pupil perfx)rmance should determine 
the value of iaeasured teaching behavior. 



Marold E. Mitzel, "Can We Measure Teaching Ob- 
jectives/?," Journal of National Education Association 63 
(Janusg^ 1964 J 2 35 - 
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Review of Related Literature 
The review of the related literature concernii 
this- study involve^ the following: 

1. studies that show a direct relationship to 
the present study; 

2. studies which implicate professional prepara- 
tion and teacher effectiveness; 

3. studies involving teacher placement, academic 
success, and self-concept; and 

4. research which was related to the. Career Op- 

b _ ' 

port unities Program. 

A study by William F. Greaves^ investigated the 
relationship between teaching performance and academic 
achievement. He was especially interested in determining 
the relationship between student-teacher ^a^luation per- 
formance ratings and undergraduate ^cumulative grade- * 
point averages which may, to some extent ,' predi ct teaching 
success. The study involved -222 first^ear teachers who 
taught in grades 1 to 12. > , ' ^ ^ 

The results indicated that there was nq signifi- 
cant correlation between first-year teaching performance 
in their major teaching field, overall academic record/ 
or teaching preparation courses; He found that after 

2 T'^ 

^ William Ffank Greaves, "Criteria "for Teacher Se- 
lection Based upon a Comparison of Pregraduation Perf-orm- 
ance and Teaching Success" (Ed.D. dissertation, Arizona 
State University, 1972). ~~v; 
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computing a significant step-^se multiple regression, the 
most -important predictions of first-year teaching pre'^ara- 
tion were: understands pupils, grade-point average in teach- 
ing preparation courses, potential as a teacher, desire to 
improve, and a knowledge of subjects which are observed in 
student teaching, ''in axidition, the above variables when 
cpmbi^ed with grade-poinV^verage. in teacher preparation 
courses tend to be t^e best predictors of first-year teach- 

ing performance. • , 

A study which involved the National Teacher Exami- 
nations ,' academic averages, and teachers in the" field was 
conducted by James Thacker.^ In ah attempt to evaluate 
"ti^e prepara-bion of teachers, Thacker studied the relation- 
ship between scores on the National Teacher Examinations, 
academic averages, estimates of potential as a tearher, 
and orincipals'- ratings of teaching perfta^mances . The 
sample was obtained from the first group of teachers in 
North Carolina to ^take the iJational Teacher Examinations 
under the direction of the North Carolina General As- 
sembly. The examination scores, academic averages, and 
potential estimates were designated independent variables, 
while the performance ratings by- principals were desig- 
nated the dependent variables. Correlation coefficients 
were cdmputed betwe'en each independent variable and the 
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3 James Allen Thacker, "A Study of the Relationsn 
, between Principals' Estimates of Teaching Efficiency and 

Scores on the National Teacher ExaminaUons, Academic 
• Averaees, and Supervisors' Estimates of Potential for / 
' Selectld'Teacherl in North Carolina" (Ph.D. dissertation. 
University of North Carolina, 1964) • , • ^ 
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dependent variable; Intercorrel^tlons were computed among 

V 

the ipdependent variables.' The major conclusion reflected 
that neither scores on the National Jeacher Examinations , 
academic . averages ; noV estimate of potential taken indi- 
vidually or in combination, were efficient predictors of 
teaching performance/ The results further • revealed that 
little weight should/ be placed in scores op the National 
Teacher Examinations in assessing academic average? or 
perforaance in the /teaq^ing or practicum phase' of pro- 
^^fe^s^i^al educatic^. --r 

A similar study was conducted by William Carr 
Leavitt which utilized the National Teacher. Examinations . 
This study focused on the relationship among scores on 
the National Teacher Examinations, grade-point averages 
in professional courses, and. grade-point averages' in the 
first ' teaching field. The population consisted of 

eighty elementary student teachers and seventy-seven sec- 
< 

ondary student teachers enrolled in North Texas Univer- 
sity. 

The major findings indicated that the National 
Teacher Examinations had little value in predicting, the 
success of students who were preparing for student teach- 
ing. The grade-point averages in professional courses 



^ 

^William Carr Leavitt, ^^The Relationship among 
Performance 'in Student Teaching Scores on the National 
Teacher Examinations and Grade-point Averages in Pro- 
fessional 'Courses and in the First Teaching Field^^ 
(Ed.D. dissertation,. North Texas State ' University , 1969). 



■ \ 25 

and the first teaching field had little value in predict- 
ing the success of those sttidpnts who were preparing to 
become teachers. The researcher^^ncluded that teaching 
i? a very Complex behavioral act and a very personal thing 
with many uncontrollable and indefinable variables exist- 
ing betwaen the teacher and the student. He affirmed that 
it is highly improbable that any test will measure teach- 
ing effectiveness. 

A research ■ effort was made by A. Wilbur Brewer^ to 
investigate the relationship between principal-rated be- 
ginning teacher success and academic achievement. The 
study involved 340 first-year secondary^ teachers who were 
graduates of Washington State University. 

The major findings revealed a low correlation be- 
tween principal-rated beginning teacher success and aca- 
demic achievement. In secondary cases, the relationship 
between principal-rated beginning teacher success and 
academic achievement was significant; however, in ele- 
mentary cases, the relationship, between principal-rated 

beginning teacher success was found to be not signi 

» 

When elementary and secondary cases were combined, the 
relationship^ between principal-related beginning teacher 
success in all pre-c6rtification course work, professional 
course woi*k, and non-educatiO:n cotirse work was significant 

^A'. Wilbur. Brewer, "A Study of the Relationship 
between Principal-Rated Beginning Teacher Success and 
Certain Selected Aspects of Academic Achievement" (Ed.D. 
dissertation, Washington State University, 1966). 
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'» ' A notable study involving the National Teacher Ex- 
aminations and. four variables was conducted by Phyllis B. 
Mercer.^ The purpose of the investigation was to deter- < 
mine if relationships existed between scores on trhe 
National Teacher Examinations, professional education, 
^grade-point average, overall grade-point average, and the 
evaluation of student teaching performance by supervising 
teachers and university supervisors. The sample included 
seVenty-five stttcTents -enrolled in S^st Texas State Uni- 
versity. ' 

The major findings revealed that the. Pearson 
product-moment correlation coefficients indicated signifi- 
cant relationships between scores on the National Teacher 
Examinations, professional education, and overall grade- 
point averages. The results indicated that significant 
differences were found between evaluation of student 
teaching performance by supervising teaphers and univer-. 
sity supervisors . Significant relationships between pro- 
fessional education arid overall grade-point averages 'and ^ 

studfent teaching, performance were also Revealed 

• 7 

A study by Curry' analyzed the relationship of 
academic success to teacher placement and success in 

• . ^Phyllis Beth iMercer, "A Study of the ilejatiohship 
between Scores on the National Teacher Examinations, 
Teaching Performance,, and other Variables in' Selected 
Groups of Secondary Student Teachers" ^(Ed.C. dissertation,. 
East Texas State University, 1972). 

'George V/endell, Curry , "An Analysis of the Rela- 
tionship of Academic Success to Teacher Placement and 
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teaching of student Juaachers at Ball State University. 

The sample included 141 prospective teachers who graduated . 

in 1962 and 1963 and sought employment aX'ter graduatijpn. 

The 141 graduates were divided into groups accord- 
ing to grade-point averages and were selected by the 
Fisher Yates Random Sampling Method. The investigation 
indicated -a relationship between academic success and , 
teacher placement; alstD, between academic success and 
3ucce|^S in teaching. The significant differences were in 
the relationship of grade-point averages to the following 
variables: obtaining a position of preference, teaching 
assignment received in the major ar"5a of study by gradu- 
ates l-n secbndary education, teaching in- a desired area 
of choice7 success %n maintaining the type of preferred 
classroom climate, being rat edjas successful teachers by 
principals, and success in teaching as rated by ^liperin- 
tendents. • * • 

An investigation by Gerf en involved the ./oilowing 
variables: administrative" evaluation-, grade-point aver- 
ages, test scores /or admissiotf to teacher education, 
letter grades educa^t?l6iv courses,* evaluation by supers 
vising teachers, evaluation by college supervisors, and 

Success in Teaching of 141 Student Teacher's. at Ball 'State 
University, 1961-62 and 1962-63" (Ed.D. dissertation, Ball 
Stfte University, 1967). ' * - 

S ■ 

Richard Lewis Gerfen, "Analysis of Selected Var- 
iables in the Preparation and Performance of Teachers" (Sd.D 
dissertation, University of Southern California,* 1-97(3). 



self-concept» " . 

The findings indicated no significant relationships 
existed between administrative evaluations of the subject 
teachers and the pre-service variables. A significant 
relationship existed "between the subject teachers' self- 
concepts and graduate re(iprd^ examination Scores in social 
science. However, no Significant difference existed in 
the obtained R as a predictive measure for teacher effec- 
tiveness when self-concepts were included with grade-point 
averages in major fields and education.. 

Fred'L'. Pigge concerned himself 'with the rating of 
teachers byw elementary principals. Ke indicated: 

The problem of this study was to ascertain whether 
elementary principals rated teachers who had been "A" 

.'students in" college significantly higher than they 
rated teachers who had "C" grade-point averages. The 
analyses were based on the returns of a teaching ef- 

■ fectiveness checklist from 83 principals of "A" and 
71 principals of "C" teachers. The. teachers were 
> chosen at random from popls of eligible candidates\ 
Significant findings were coraput ed» f rom 2 X- con- 
tingency tables. ... 

For fift>een of the 32 trait descriptions on- the 
checklist, the principals rated Ithe "A" teachers sig- ^ 
•nificantly higher than the "C" teachers. The prin- 
cipals did not rateythe "C's" higher than the "A's" 
for any trait. Tr-^ting checked riumerals as score 
points, the calculated t-ratio between the means 
showed that the "A" teachers scored significantly 
higher than the "C" teacher-s. The general conclusion 
of this study is that the elementary principals, did 
rate former college students who had an accumulative 
"A" GPA significantly . . .higher than they did the 
' teachers who made "C" records during their college 
years .'9 , 



Fred L. Pigge, "Teaching Effectiveness of "A" and 
"C" Elementary Teachers," Journal of Educational Research 
62 (November, 1968): 99-lor: '■ [ ' 
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r>As one can see from the selected studies, the 

pr^oblBm of evaluation or performance and academic grades 

has not be^n settled, kowever, Davies states very sue- 

cintly that tjiere is probably cause for promise, and a 

need for redirection, Don Davies points out: 

Fewer prof es,sions have "developed so acute a sense 
of outrage at their own shortcomings as the education 
. profession. While this outrage has some useful moti- 
vating characteristics, it clearly isn't enough to 
reform American education. Mast efforts directed 
toward such a reformation fail because they focus on 
input rather than output, on process instead of per- 
formance. • • . Programs to bring new kinds of people 
into the schools and to demonstrate, through train- 
ing, a new and more, effective means of utilizing edu- 
cational personnel and delivering educational services. 
These include the Career Opportunities Program, the 
Teacher Corps, programs for trainers of teacher 
trainers ; programs on school personnel utilization to 
explore a 'variety of differentiated staffing patterns, 
and the state grants program for meeting immediate 
critical shortages of teachers and aides. . . 

This study showed a similarity to thfe studies cited 
because it tended to determine the relationship between 
teacher evaluation performance and academic;,grades . How- 
ever, the stLidy differed from the ciir^ studies in many 
respects: (a') it concerned itself with older Alabama 
black Career Opportunities Program trainees vAio served as 
paraprofessionals in three different school systems and 
who attended three different kinds of, institutibns of 
higher education; (b) 'it was concerned with an overall 
grade.=.point average instead of grade-point averages in^ 



^^on Davies, "Come Out froifl Under the Ivy," 
American Education 6 (March, 1970): 23-30. 
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30, 

certain prdfessionil courses; and (c) the involved studies 
save one study, did not use personality instruments to 
assess self-rconcept • 

Most colleges have belabored the rationale of ad- 
mitting "academically questionable" students to their 
teacher edrScation programs. Hence, a number of barriers 
have been imposed by these colleges which wo\ild eliminate 
cultural and racial minorities who could not meet certain 
prescribed criteria. However, many of th'ese colleges have 
joined the COP team which has enabled them to "dismount 
their high opinions," and get into the mainstream of ac- 
tivity. 

"T Summary 

r 

The related literatxire revealed that some re- 
searchers found thc^l;i there was a relationship between 
performance-evaluation ratings and academic grades, while 
othe;; researchers found no relationship to exist. On the 
question of the National Teacher Examinations, as used in 
three cited studies, it was indicated that there was no 
relationship between teaching performance and the National 
Teacher. ^Examinations • 

0 



CHAPTER III, 

INTERNSHIP TEACHING PERFORMANCE CORRELATED 
WITH ACADEMIC GRADES 

• Internship Teaching Performance - 
^Many teacher education researchers and educators 
are cognizant that performance evaluation is a complex 
process. McKenna explains: "Evaluation is a complicated 
activity, difficult to conceptualize f ully- in^ all its 
ramifications and even more difficult to implement with 
sound substance and fair play." 

Researchers continue in their efforts to appraise 
and improve education through the development of measures 
to identi^ those characteristics which are termed im- 
perative to successful teaching. The literature s^ems to 
reveal ^^hat, frequently, these sought after measures have , 
not ]Deen approached scientifically. The search goes on 
to gain more information to build many "instruments dealing 
with the observation of teacher behavior. 



Th^re is concern for fair play in an effort to - 
reshape education through performance evailuation. • Gart-? 
man and Riei^^man discuss: 



^Bernard H. McKenna, c'^Teacher Evaluation — Some Im- 
plications," Todays s Education 62 (Jebruary, 1973)i 56. 
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■,THe problem of evaluation of human servicesis 
enormous, perhaps even^mo're complex than it is in the 
social sciences in general. Let us look at a few 
examples. If we use' achievement or reading test 
scores to assess tlje effectiveness of teachers, we 
are faced with the problem that -the teachers may then 
• "teach to the teat." And in^extr^me cases, such as 
in the performance contracting examples in Tiexarkana, 
they may actually provide the* tests in advance. If we 
utilize a measure of the students' self-concept, as a 
way of evaluating some educational intervention, the 
question arises, has his or her self-cOncept improved- 
while cognitive performance remained the same? If we 
use the teacher's judgment as to what has been happen- 
ing to the work of the pupils, it obviously has por 
tentifiil bias as the teacher may want to indicate that 
he or she is doing a good job , while an outside in- 
dependent judge -may be less capabJlpe of assessing what 
ia going on every day and/or may obtain a restricted 
performance on the day of evaluation. On and on go 
limitations, whether it be of teacher performance, 
psycho-therapy. (e.g. , the, patient' s subjective report 
■ of being better may illustrate only brainwashing by 
' the psychiatrist), or other services."^ " . ■ 

Many school' systems have begun to evaluate teach- 
ing performance by the product — the achievement of the . 
child. A number of administrators have begun to develop 
fears that holding teachers accountable for the achieve- 
ment of their students may generate undue pressures on 
pup ils^^nd teachers, perhaps, causing imme^sVable psycho- 
logical problems — mainly anxiety. ^ ' • 

There has been a perennial problem of how to eval- 
uate COP. Merrow elaborates:^. ' . 

From thfe first, how to evaluate COP was something 
of a problem. Measuring teacher effectiveness has 
proved to be a terribly tough nut to cfack. How then 
to quantify the impact of COP-trained aides on kids? 
The COP hypothesis was that indigenous, "street 



^Gartner and Ri^ssman, "Childifen in Their Own 
Learning," p, 15. 
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smart," slemehtary school jteachers would lead to im- 
provements in the children' s' learning. But learning 
gains, as meastired-by standardized tests, are fickle; 
they must perteist over several years before statis- 
' ticians .will dispel the cloud of qualifying statements 
that fill the footnotes of their studies^. And years 
of further study introduce new complications— the 
kids move out of iftie school district, have new teach- 
ers- and are absent on the days the tests are given, 
and so forth. 3 ^ 

There are a number of variables' involved in per- 
formance evaluation which may impinge upon quality perform- 
ance. Bolton states: J ^ ^ 

,It ds sometimes difficult to determine whether 
poor results are due to ^poor performance on the^ part 
of the.t^eacher or to situational constraints that 
preveniu^etter teacher performance. When there is 
any doubt 9n the question, it is essent/ial that the 
teacher' s working conditions l^eceive direct attention 
during '<t he evaluation. Sometimes the environment 
(including supplies and materials) as well as the psy-- 
chological factors that might influence the ^effective- 
ness of the teacher will help to prevent poor judgments 
about the teacher.^ ^ "X 

Many school people believe that ^present evaluation 

instruments lack validity^ They point to the fact that two 

or more persons obse^ing the same teacher simultaneously 

may not agree in the. quality of th« teaching observed. 

Mitzel discusses" encouraging past research regarding the 

performance evaluation of tl^e teacher: 

The contribution of their inquiry to an emerging 
science of teaching has been more classific^tory and 
methodological than definitive and substantive. The 
researphers ha:ve wrestled with the historic problems 
bf scientific study. They have tried out a variety 



^John Merrow, "Rutgers Graduate COP Program,'*, 
COP Bulletin 'if 2 (1974-1975): 2. 

^Dale L. Boston, Selection and Syaluation of 
Teachers (Berkeley: McCritchen, 1973), p. 30. " 
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of techniques for recording the teaching plaenomenaJ ^"N. 
audio-tapes, kinescope film from closed, cii^cuit x 
television, direct observation by traiiied observers 
'and time lapse phptographyV They have developed* 
numerous trial v^iables retaining .those that as- 
sessed sli^ble aspects of teacher an?l. ^mpil behavior. 
All of these steps are preliminary aspects of an 
emerging science. > ^ 

• . i» \ ^ " - . ^ . ' 

There are several instruments -v^ich may be uti- 

li"^d by expertsu, peers^, and trainees0.n^ f^cording obser- . 
vations. Such instriiments as the Flanders and Amidon 
S.chedules for the -analysis of interaction may be used in _ . 
recording data.' The Teaching Evaluation Record developed 
by Dwight I;. Beecher which provides a-total score as an 
'index of« teaching success has had wide acclaim. 

In relation to measures of assessment which should 
merit' serious ..consideration, Poppendieck writes: 

The principle of judgment is essential. to perform- 
ance. Too long we've sought for easy- objective cri- 
3 teria that don' t rest on individual' insight and judg- 
ment. It has been a false trail. While criteria, and 
checklists wit.h annoi^ations , and- case ^lyses can be' ^ 
used as aides judgments — means of m^png more .ob- 
jectives — tfe^^ is finally no substitute for human 
judgment, /Dialogue, group appraisal, client" intefro- , . 
gation — thise are supporting techniques that focus 
professional competence on decision-making but it 
stands J^t assessing performance involves human 
judgm^^. • " ^ f'f ^ 

"^Obviously, there is a lack -of a piire assessment ■ 
measure which, of coiiirse, many believe should not prec^u^ ' 
the use of several measures 'of assessing perfoirmance or 



5j/Iitzel, "Can We Measure -Teaching Objectives?," 
•p. 35» '''^ , 

. • ^Robert Poppendieck, "The Outlook for the Perform- 
ance Impact on Teacher Certification," Paper .Prepared for^ 
BEPD, U,^'. Off ice-of Education. (n»di ), ^pp. 6-7. 
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product. The subjectivity of judgment then may be compro- 
raised by the use of multiple indicators of assessment. The 
use of multiple indicators is an attempt to compensate for 
the possibility of error on a single measAjrement instru- 
ment and/or the^ subjectivity of judgment. Other educators 
conclude that tho use of a single assessment measure would 
be an inadequate indicator of good .assessment. 

The evaluation jinstrument for the performance of 
COP trainees, as revealed by the sample instrument in Ap- 
^ major cati^'gories: personal qual- 
ities, performance, dependability, and professional atti- 

tude^' The first part, personal qualities , referred to 

. ■ ^ 

appropriateness of dress, personal neatness,, hygiene, and 
to the individual's ability to maintain a sta|idard of per- 
sonal appearance in keeping with the demands of his/her 
position. 

The second section, performance , included, the ex- 
tent to which the individual showed initiative, assisted 

♦ ■ 

in maintaining an attractive meaningful, conducive-to- 
learning atmosphere, helped students develop .good study 
and work habits, led pupils into democratic participation ^ 
shared responsibility and decision making, planned and 
organi'^ed work in an effective manner, possessed an ade- 
quate subject matter background, used a variety of teac^i- 

* 

ing aides, tutored pupils in weak subject areas, assisted 
the teacher in- developing a resource unit, planned and 
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taught a lesson, and assisted the teacher in maintaining 

report? . , . 

The third category, dependability , included the 
extent to which the trainee arrived on time and went di- 
rectly to the classroom, adhered to the schedule set by 
the teacher or principal, completed assignment tasks in a 
reasonable time, placed materials in proper, place after 
use, independent self-direction, and making^ necessary de- 
cisions regarding work. ^ 

The fourth section, professional attitude > involved 
a pleasant cooperative attitude toward supervising teachers, 
a respect for faculty and school personnel, pride in the 
profession, an attempt to promote respect for the profes- 
sion, improving self by stuping, experimenting and par- 
ticipating, and adhering to any reasonable pattern of 
behavior imposed by the community^ for professional people. 

The variable ratings ranged on a continuum of 1-5 
(unsatisfactory to excellent). Other categories could be 
added by the evaluator to the instrument; however, oijher 
categories would preclude a mirdm 

The supervising teacher in the classroom/worked . 
with each trainee on a one-to-one basis, in most instances 
for the school year« In many cases, the^upervising 
teacher had worked with the same^ student pr.eviously. 
Trainees were, for example, rotated among the local educa- 
tion agency schools; that, is, COP trainees did not often 
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work two consecutive years in the same school. 

An inordinate amount of discussion has been gener-^ 

< 

ated with regard to teachers as evaluators. Sweet elabo- 
rates: • " -N^ 

The role of an evaluator is sometimes difficult; 
for a teacher. Giving positive feedback or ^compli- , 
menting a paraprofessional for a job werll done is not 
difficult, but dealing with .unsatisfactory performance 
requires the courage to face a problem and deal wittt , 
• it objectively. The teacher should meet privately . 
with the paraprofessional', discuss problems openly 
and objectively and suggest ways for improvement. 
She/he should listen carefully to anything the para- 
prc/fessional has to say about the prnblem^an# make 
sure that he/she understands exactly what-i's expected. 
'Although the emphasis should be on^the positive evalu- 
at ion, both positive and negative feedback are neces- 
sary if a paraprofessional is to develop- as an effec- 
tive team member, '/ihen a teacher fails to deal with a 
problem, the team relationship deteriorates to .the 
point where the teacher and paraprofessional can no 
longeir work together . . . the paraprofessional may be 
more successful with another teacher, in some cases . 
must be discharged.' ' , 

The institutibhs of higher education coordinator^, 
and supervisor employed by two universities and one college 
functioned in assisting in improving the affairs of the 
trainees in the local^ education agency schools and insti- 
tutions of higher education. They had tremendous impact 
upon the evaluation ratings or p:€^rf ormanc e ratings of the 
COP trainees. . * 

Many of the COP trainees who had been evaluated^ 
were experienced paraprof essionals who had children of 
their o-^ and had pre'-^iously held jobs. Of the seventy-three 



'''Alan Sweet, "A ^ecade, of .■ Paraprof essional Prb^rams 
in Minneapolis Public Schools," COP Bulletin 6 2 (197^- 
1975): 11-12. ^ ^ - 
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trainees, rated on the iristruraeint, aDproximately 90 per cent 
were female and aoproximately 10 per cent were male."^' 



Academic Grades 
The schools in whicji grades were obtaAneA involved 




* three different types institutions of h^gijer/educgLtion-- 



a predominantly white state university with a 3*D grade 
scale, a predominantly black state . institution with a pre- 
dominantly .white graduate program using a 4*0 grade scale, 
and a small Catholic" college with a UmO grade scale. The 
community schools in which ''the trainees worked ranged from 
a highly technological-oriented north Alabama, city to a 
9mall poor rural so\ith Alabama \t own. 

^ Mucl^ has been written; many studies have been raacie 

with regard to academic grades while in college* JCalish 
discusses: 

For many studehtis, the most difficult task in 
^ coll'ege^ is adjusting to the academic demands. . . « 

Becluse of . the grading system, particularly in large 
classes, some students will inevitably receive low 
grades. Poor graded, particulajd^ for those accus- 
tomed to being among the bett^^r,-^^^ can lead 
^to irrational, self-defeating ioehavior. 

The student blames everyone ''but himself, and be- 
c^ojies bitter, or, he may fS-eJL: inadequate and decide 
to give* up. On the other^liana, low grades affect 
some students li^e a cold .shower on a sleepy person—' 

shock jolts them back to reality. 
X ^\Vlthough academic aptitude accounts J!er a sub- 
y stantial proportion of one*s level of achievement, 
many good students never fin,ish college, and some 
poor students with low aptitude scores do receive 
> degrees. Students who achieve at a higher level 

than \t heir test scores predict are chalracterized by 
having high self-esteem, realistic^ goals , academic 
(rather than social) interests and activities, good 
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relationships 'vri.th peers and authority figures, and 
anxiety that — although* not absent, is under control. 

• • • 

. Some students who have the propensity for colle^ge 
work often do not ha've the opportunity to attend such in- 
stitutions because. of financial and other problems • A 
number of students who are admitted to college are in- 
volved with a social class variable which may or may not 
impinge upon academic achievement. According to Brook- 
over and Gottlieb: 
* 

Variation in reference group, mptivsTtia^o/^lf - 
. perception, school "social climates," teachers and 
• other adult expectations of the school, and other^ 
factors may account for some'dif f erences in educa- 
tional achievement and other school behavior which 
have attributed to social class. Much more exami- 
nation of such intervening, variables is needed. 

The large number of lower class youth vAio enter 
and complete extended programs of higher education 
demonstrates that education provides a relatively 
• clear opportunity for social mobility in American 
society, although class differences exist, incr( 
ingly large -proportions of undergraduate and grc 
student bodies are drawn from lower strata of 
society. 

The commonly held assumption that social classes 
differ in the value they attach to education is ques- 
tioned. In contrast, the demand for equal educational 
opportunities indicates that lower socio-economic 
groups place a high premium on education. Differences 
in consT^nptsion of higher education may be due to the 
fact that lower strata persons ar^e less sophisticated 
. in knowing how to operate in the educational bureauc- 
/ racy and in relating specific educa'tjMSiigLl programs to 
their aspirations.^ r * 




3 

Richard A. Kalish, The Psychology of Human Be- 
havior (Belmont*: Brooks/Cole "Publishing Conipany, 197P j , 
p.^ 400-. ' 
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An awareness exists that academic achievement is 
associated with academic grades — often the Judgment made 
by teachers who give grade? is based on irrevelant cri-' 
teria. Usually sucja instructors will base their conclu- 
sions on one aspect of the student's behavior at a given 
time. In order to nullify certain effects, many instruc- 
tors 'and professors have resorted to a variety of evalua- 
tion criteria to off-set "so-called" objective type 
examinations. Some students who are quite capable of per- 
forming under certain conditions frequently fail on tests 
because of anxiety and other factors. 

It is to be noted again that academic achievement 

; 

is of ten^equated with academic grades earned in school. 
That is,^on occasions students take easy cou2?«es to receive 
good grades while expending little energy; on the other 
hand, some students take more difficult and time-consuming 
courses to reqeive poor g-rades. 

Many professors expo'use different philosophies 
regarding academic grades. An immoderate number of the 
educators believe that students must earn what they re- 
ceive through examinations and analyses; moreover, others 
believe that assigning grades is merely a waste of time. 
Ladas explains: 

One concern is over the inflation of the number of 
A^s given. A more seriou?=* concern is that grades be 
firmly based on achievement. One-way to emphasize 
achievement is to incorporate it into the definition! 

A grade is a measure of academic achievement/ using 
an explicit a^andard. 

46 
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It follows that grades shall not be awarded merely 
for classroom attendance, effort, or Professed need 
and that higher grades shall not be awarded to bolster 
students* (or instructors' self-image or placate 
studlntL It also follows that grades shall be based 
on the degree of success shown by each student in 
fulfilling tbe goals of the course, that students be 
admitted only to those courses for which they have 
prerequisites and that remediation and other assist- 
ance continue to be m^de available where necessary. 
Possibilities of self-paced learning and other flex- 
ible uses "of time should be encouraged. An eitort . 
should be m«de beginning with multi-sectioned courses 
to reach agreement on course goals, the basis lor 
evaluation of student performance (papers, cXassrpom 
" performance, examinations) and the gra'des appropriate 
for each level of achievement . 

It is difficult to access competences by the grad.- 
ing system because the criteria which constitute competence 
are yet .unclear. Then, who is to say what students are 
better than other students? Holt writesj 

In all my previous teaching, I have had to give 
regular grades. That is, I have had to say that some 
students were better than others. At first, I thought 
this a good thing, believing, as many teachers do 
that grades, part icularlf low ones, spurred students 
/ on td^ork harder. Later, I came to feel that grading 

was bad. But it was a matter pf giv6 grades or don t 
teach and, for many reasons that seemed good at.tne - 
time, I waAted to teach. In time, I arrived at a rule 
that seemed to work: if you must grade, grade as sel- 
dom, as privately and as easily as possible.-i-i- 

" Individuals who have been involved in education 

for any length of Jtime are aware of some of the devious 

ways in which grades are received by students and assigned 

by professors. However, it must be concluded that grades 

l^Harold Ladas, "Grades: Standardizing the -Un- 
- standardized Standard," Phi Delta Kdppan 51 (October, 
-1974): 29. ' . • 

l^John Holt, "I -Oppose Testing, Marking,- and • 
Grading," Today's Education 60 (March, 1971): 29. 
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received and given by . such means are negligible in comr- 
parison with students and professors who make honest 
efforts to be fair. 

The human element often supercedes ^so-called" 
objectivity in the -assignment of grades to various stu- ' 
dents; for example, some students are given preferential 
•treatment by professors. Others adhere strictly in the 
Gaussain curve concept— those tested must fall in certain 
Dercentag-e. categories. They do not question the validity 
of the mathematical theory involved.., These professors 
believe inevitably that a prescribed quota of students 
evaluated must receive failin^g grades. • v , 

The ultimate aim of most American college students 
is to be successful in college; that is, to earn good 
grades. However, many European institutions do not give 
grades — they give lengthy oral and written tests to assess 
-Achievement. These lests cover the entire course of 
study— if the student is successful, he/she is awarded 
his/her diploma.. If the student^ fails the tests, he/she 
is given another chance, six months to a year later. 
Kali^ examines the Japanese* syslj-fem of education with 
regard to grades: 

In Japan, high school students are under tremen- 
dous pressure to get into good universities— much 
'■greater pressure than students in the United States. 
However, -once they have been accepted, they worry 
less about grades, since almost no one leaves college 
because of low grades. College graduation occurs 
when the student has passed all his required courses 
auid the necessary number of electives. If he fails a 
few courses along the way, no one cares much. 



One Japanese student commented, "I think the. Amer- 
ican university system is cruel. It forces so much 
competition .that students come to dislike each other. 
Our Japanese system is^ much better — students do not 
Hreed to be afraid they'will have to leave the univer- 
sity. When they have learned enough, they receive 
their degree. In America, if I take a very difficult 
course and get a D,, the grade hurts my record, and no 
one cares if I learned anything from the course—it 
would have been better if I had not taVen it. But 
in Japan, no one cares if I get a^^ and I-fliay learn 
a great deal. "12 

Many American institutions, in an attempt to re- 
lieve tension, hav-e begun assigning pass- and fail grades 
to their students. This approach 'has enabled many of the 
students to get on with the problem at hand— leaj*ning. 
Instructors i^ a number of institutions have shown a re- 
luctance in failing students. Postman indicates: 

Most of- the high school and college teachers I 
know are reluctant to fail students or to give sharply 
differentiated grades not because they are afraid of 
students or/ want to, avoid being known as tough graders. 
They simply cannot (cannot, not will not) formulate 
the sort* of precise goals that would be necessary for 
a no-nonsense grading policy. 

In fact, where it is possible to do so, most 
teachers I know give quite explicitly definBd grades. 
For example, math j^eachers se'em to have a pretty firm 
notion. of exactly what problems their students ought 
to be able to solve. As a result, they give tests on 
which students get grades like 83, 64, and 73 1/2. 
But when it comes to English, history, philosophy^, 
psychology, art, music, we hav!e entirely different 
sort of problems. 13- 

A few college students hardly attend some classes 

because instructors grade sblely on the basis of test 



l^xalish,' The Psychology of Human Behavior *, p. 

397; 

■^^Neil Postman, "A D+ for Mr. Ladas," Phi Delta 
Kappan 6l (NoveTiber, 1974): 187. ( 
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resultSo These students have often become sophisticated 
in test taking~and are able to parss the 'course -with a ^ 
^good grade. However, their knowledge and feel of all 
aspects of the course are sometimes questioned. 

Then there are students who earn good grades by- 
auditing certain courses. These students will audit a 

r 

course as many times as they believe necessary to take 
it and earn a good grade. 

There are many variables involved 'in grading which 
cannot easily -be sorted out and categorized. It appears 
that proponents of strict grading believe that grading can 
be an objective matter-while others believe that grading 
is too subjective and has, too many intrusive variables to 
be objective. 

Correlation Data 
The correlation data for' interjriship teaching per- 
\ forraance and overall grade-point averages were collected 
'by supervising teachers and institutions of higher ediiba- 
tion coordinators and a .supervisor . These data were col- 
lected- from the Jefferson County School ^stem and the 
University of Alabama in Birmingham, the Huntsville City 
School System and A<ScM University in Huntsville, and the 
WilQpx County School System and Spring Hill College in 
rJfobile. 

The seventy-three participants who provided the 
internship performance and overall, grade-coint average 
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data were sel^ected because- of their availability and a 
shown willingness to be subjected to flfce jEdwards PeVsonal 
^Preference Schedule. Some few of the prospective par- 
ticipants believecj the Edwards Schedule to be an invasion^ 
of privacy, Vence precluding their inclusion in the study. 
^ * The highest score '-attainable on the Career ,Oppo^« 



t unities Program evaluation" instrument was 175 • 

As shown in Table 1, the mean score on the per-; 



, formance rating scale for Jefferson County was 112^9-^th 
a standard deviation of 35.7. The mean grade-pgint aver- 
age for^rainees attending the University of Alabama in ^ 
Birmingham was 1.4 with a standard deviation of •34.- 



TABLE 1 

IVEANS, STANDARD DEVIATIONS,, COEFFICIENT OF 
CORRELATION BETV/EEN INTERNSHIP TEACHING 
PERFORMATJCE AND ACADET^IC GRADES FOR 
JEFFERSON COUNTY AND THE UNIVERSITY 
OF ALABAMA 1^ BIRMINGHAI4 





Means 


Standard Deviations .r 


ITP 


112.9 


35.7 ' + .14 


"^GPi ' 


1.4 


^ . .34 






J' 



Table 2 shows the mean internship teaching per- 
formance for the Huntsville City School System as- 155.4 
with a standard deviation of 15.3. The mean grade-point 
average for those trainees attending Alabama A&M University 
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was 2o8 with a standard' deviation, of .65. 



TABLE 2 

MEANS, STANDARD DEVIATIONS, COEFFICipT OF 
CORRELATION BETWEEN INTERNSHIP TEACHING 
PERFORMANCE AND ACADEMIC GRADES FOR 
HUNTSVILLE CITY AND.,A&M UNIVERSITY - 







Means 


^Standard Deviations 

..0 


1- ' 


ITP 


^ 155.4 


15.3 r 


+ .05 . 


GPA 


2.$ 


.65 





According to Table 3, phe mean .internship teaching 
performance rating for the^ Wilcox County School System 
,was 156\6 with a standard deviation of 12.6. Tne mean 
grade-pou-Kt average for those attending the Spriliff Hill 
College^was 1.6 with a standard deviation of .12. 



TABLE 3 

MEANS, STANDARD DEVIATIONS, COEFFICIENT. OF ' 
CORRELATION BET^tfEEN INTERNSHIP TEACHING 
PERFORMANCE AND ACADEMIC GRADES FOR 
mCOX COUNTY AND SPRING- HILL COLLEGE 





Means 


Standard Deviations 


r ' 


ITP 


156.5 ' 


< 12.6 


- ..22 


. GPA. 


1.6 


.12 






) 
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The vaj^iables l^etween internship teaching perform- 
ance and academic* grades showed a linear relationship. 
The Pearson product -moment coefficient of correlation 
l^eh was employed to, affirm or refute the hypothesis that 
there was no relationship between internshf^ teaching 
performance and academic grades. A table of rising de- 
grees of freedom to ascertain the 1 per cent and 5 per 
cent levels of si^ificance was applied. 

The coefficients of correlation were +.14 for Jef- 
ferson County School System and the University of Alabama 
in Birmingham^ +.05 for Huntsville City School System and 
AScM University; and -.22 for ;Vilcox County School System 
and Spring Hill College. (See coeff ici'sats-tST-eorrela- 
tion in Tables 1, 2, and 3.) ' \ 

auinmary 

Teacher performance evaluation is an extremely 
complex activity — difficult to conceptualize. More than 
one person evaluat.ing the same individual will often reach 
different conclusions with respect to performance. 

Those educators who have the responsibility of 
evaluating their students by assigning. them grades are of- 
ten at odds. Many of these instructors question the va- 
lidity of the elusive criteria which have been used by 
teachers .or educationalv^stems to evaluate students. 
Frequently, lower grade assignments without adequate cri- • 
teria have res'^ulted in the ^3tudent being stigmatized. 



CHAPTER IT 



SELF-CONCEPT 



\ 



Much has bfeen written about • self;^ one ept as it " 
'rerates^ta group membership — especially social class iden- 
. tific'ation and parlsicuLLa^ly»( ethnic-gro.up identification. 

< J, 

The above is most prono\fnc6d..i^ the pursuit of educational 
goais. Kalish notes: ^ ' , 

Nowhere is the importance of socid^ clas3 values 
"bettef exemplified than in thie'pul-suit. of educational 
and vocational goals. Even the use Gf education as d 
, ; means of achieving go^als is value acceptable primarily , 
to the. working-class, middle-class, and upper-class. . 
Lower-social class people seldom ^consider education 
as proper for themselves .-^^ ^- . \ 

Many lower-class individuals, tend to break th^ 

social class 'structure, Kalish explains: ' . • 

v. 

Yet, in spite.of the picture, some lower-social class 
children break the pattern, get a good education or 
training, and obtain a job which is generally regarded 
as a working-class or middle-class position. These 
people have received help and encouragement from a2 
teacher, a minister, a parent, or a far^^ily friend.. 

> 

Obviously, basdd^on the above observations, a num- 
ber of educationists conclude that performance ^nd grades 
are somev^iat related to' self-concept in lower-class stu-7 
dents* . . - ^ 
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Pishel discusses performance and grades as related 
to self-concept: 

^ 'It is assumed that one must perform well X/O get 

required grades for 3uccess:g^ course completion. 
Many students perform poorly and do not make satis- 
fa'ctory grades • Poor performance may become self- 
pejrpetua'ting, since attitudes and behavioral routine 
are relatively enduring. A poor performer would be 
less likely to contribute to society as satisfacto- 
^ rily as one whose performance was judged to be good* 
discovery of what factors consistently relate to high 
and low grade achievement^' is therefore a useful edu- 
ca;tional research objective* 

A literature Search revealed how little success 
there has been, relating personality and attitudinal 
. . factors to achieved grades. (1) Albott and Haney 
'studied self-concepts^ focusing on interpersonal be- 
havior as -relating' tp^, scholastic performance; (2) 
' they found only a marginal relationship to exist. 
Personality adaptiveness was suggested as an area 
for further attention which might be associated with 
scholastic performance. A study^y Jones 'and 
Grieneeks (3) found th^ the most powerful^ predictor 
of scholarship was the student ^s self-concept of 
ability* Thus^ 'self -evaluation measures Can be pre- 
dictive of scholarship.-^ 

A number of researchers are of thft opinion' that 
self-concept is one of the most influential factors af- 
fecting the behavior of the individual student teacher. 
Garvey discusses thd. relationship between self-repocted 
measures of self-concept and success in student teaching: 

' Those seniors rated high in student teaching do, 
as one might anticipate, report higher self-concepts, 
especially in relation to identity (what I ^) ; e;vi- 
A dence less c'onfusion, uncertainty and conflict in 

self -perception, particularly in scores on net con- 
flict and total variability scales; and ^demonst rate 
less similarity tt patient or disturbed groups (GM, 
. NDS) and more to the well- integrated group (PI). 



Inobert G. Pishel, Jr., 'Uchieved Grades as a 
Function of Self-Perceived Adaptability." Journal of 
Educational Research 67 (December, 1973): 166. 
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The converse appears to be true, at least for Row 1 
and GM, and the absence of a linear relationship 
seems evident for PI. 

These findings may merely ; confirm what teacher 
educators and supervisors hav^ long suspected — that 
success in student teaching is affected, but not 
necessarily determined, by a positive view of one's 
self, lack of confusion in self-perception, and good \ 
adjustmei*t. But^ supplementing intuition with quan- 
titative information prior to the student-teaching 
experience may assist those responsible for the 
preparation of teachers in helping their students 
learn effectively to "use themselves" as professional 
workers. . . . 

The results of this modest exploratory effort 
suggest the desirability of investigating also the ' 
relationship of self-concept information to success 
in the first-year teaching. Scores such as those 
available from the Tennessee Self-Concept ^Scale, ad- 
ministered following employment, might be helpful to 
those responsible for placement and in-service edu- 
cation of novice, and perhaps more e^erienced * 
teachers.^ 

Numerous researchers and psychologists have gen- 
erally -agreed that l^wer-class black students have lower 
self-concepts than do some white and middle-class black 
studentsr-this., many believe, could ultimately affect 
their performance and academic grades. 

V/hen the Edwards Personal Preference Schedule was 
administered to teacher trainees enrolled in a state uni- 
versity, a private teachers' college, a southern Negro 
university, and the -University . of Chicago, it was revealed 
that Negro teacher trainees enrolled in the southern 'Neg?*,o 
university showed a. different pattern of needs than those 
trainees enrolled in the other three institutions. An 



Sleba Garvey. "Self-Concept and Success in Student 
Teaching," The Journal oX Teacher Education 21 (Fall, 
1970): 360. T 
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examination of the need structure revealed that the pat- 
• tern was a cultural one for southern Negro students and ■ 

m 

not for teacher trainees in general.^ 

The instrument us.ed to assess self-concept in this, 
study was the Edwards Personal Preference Schedule. This, 
instrument^ purports to measure fifteen relatively Inde- 
peYident normal personality variable's based -on a list 

« 

\ 'proposed by Hit A. Murry: 

1-, ach Achievement: To do one*s best, to be suc- 
cessful ,vto accomplish tasks requiring skill and ef- 
fort, to be ar/recogni^d authority, to accomplish 
something of great Insignificance, to do a difficult '^job 
well, 'to s^lve difficult problems and puzzles, to be 
able to do things betiter than others, to write a great 
novel or play. 

2. def Deference: To get suggestions from others, 
to find out what others think, to follow, instructions 
and to do what^'I^^^xpected, ' tio praise others, to tell 
others that ^th|y h^e done a good job, to accept the 
leadership of a&iiers, to read^about great men, to 
conform to custom and avoid tn^ unconventional, to 
let others make decisions. 

3. ord Order: To have written work neat and or- 
ganized, to make plans before starting on a difficult 
task, to have things organized, to keep things neat 
and orderly, to 'make ^ advance plans when taking a trip, 
to organize details of work, to keep letters and files 
according to some system, to ha^ meals organized and 
a definite time for eating, to have things arranged 
so that they run smoothly without change. 

4« . exh Exhibition: To say witty and clever 
• things, to tell amusing jokes and stories, to talk 
about personal adventures and experiences, to have 
others notice and comment upon one's appearance, to 
say things just^ tkO see what effect itr will have on 
^ others,, to talk about personal achievements, to be the 
center of att^ention, to use words that otners do not 
know thie meaning of, to^ ask questions others cannot 
answer. 



^Charters and Gage', Reading in the Social Psy- 
chology.of Education , p. ZlS'i 
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5. aut Autonomy: To^be able to >corae and go as 
desired, to say what one thinks about things, to be 
independent of others in making decisions, to feel 
free to do what one wants, to do things that^ are un- 
conventional, to avoid situations where one is ex- 
pected to conform, to do things without regard to 
what, others may think, to criticize those in position^y^ 
of authority, to avoid responsibilities g^d obliga- 
tions. 

6. aff Affiliation; To be loyal to friends, to 
participate in friendly groups, to 4o things^ for 
friends, to form new friendships, to make as many 
friends as possi*ble, to' share things with friends, to 
do things with friends rather than alone, to form 
strorjg attachments, ta write lettersi to friends. 

7. int Intraceptidn: To analyzW one^ S; motives 
and feelings, to observe others, to understand how 
others feel about problems, to put one's self in an- 
other's place, to judge people by why they do things 
rather than by what^they do, to analyze the behavior 
of others, to analyze the motives of others, to pre- 

^ diet how others will act. 

8. s,u^ Succorance: To have others provide help 
* when in trouble, to seek encouragement from others, 

to have others be kindly, to have others be sympa- 
thetic and understanding about personal problems, to 
receive a great deal of affection from others, to 
have others do favors cheerfully, to be helped by 
otfe^s when -depres'sed, to have others reel sorry when 
orre is sick, to have a fuss made over one when hurt. 

9. dom Dominance; To argue for one's point of 
view, to be a leader in groups to which one belongs, 
to be regarded b^t^-Qchers as a leader to be elected 
or appointed chairman of committ'ees, to make group 
decisions, to settle arguments and disputes between ; 
others, to persuade and influence others to do what 
one wants, to supervise and direct the actions of 
others, to tell others hovr to do their jobS. 

10. aba Abasement: To feel guilty when one does 
something wrong, to accept blame when things do not 
go right, to feel that personal pain and misery suf- 
fered does more good than harm, to feel the need for 
punishment , for wrong, doings, to feel better when 
giving in and avoiding a fi^ht than when having one's 
own way, to feel the need for confession of errors, 
to feel depressed by inabi^ify to handle situations, 
to feel timid in the presence^of superiors, to feel 
inferior to others in most respects. 

11. nur Nurturance: ^ To help friends when they are 
in trouble, to assist others less fortunate, to treat 
others with kindness and sympathy,' to forgive others, 
to do small favors for others, to be generous with 
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others, to sympathize with others who are hurt or sick 
to show a great deal of affection toward others, to 
' hay^ others confide in one about personal problems. 
^"^12. chg Change: To do new and different things, 
to travel, to meet new people, to experience novelty 
and change in daily routine, to experiment and try 
new things, to eat in new and different places, to try 
new and different places, to participate in new fads 
and fashions. 

13. end Endurance: To keep at a job until it is 
finished, to complete any job undertaken, to work hard 
at a task, to ke^p at a puzzle or problem until it is 
solved, to work at a single job before taking on. 
,others, to stay up late working in order to get; a job 
done, to put in long hours of work>^thout distraction 
to stick at a problem even though it may seem as if 
no progress is being made, to avoid being interrupted 
while at work. 

Ik. het Heterosexuality: To go out. with members 
of the oppo-site sex, to engage in social activities 
. with the ppposite sex, to be in love, with someone of 
" the opposite sex, to kiss those of the opposite sex, 
to be' regarded as physically attractive by those of 
the opposite sex,, to participate in discussions about 
sex, to read books and plays involving sex, to listen 
to or to tell jokes involving sex, to become sexually 

15. agg Aggres^sion: To attack contrary points of 
view; to tell others what one thinks about them, to 
criticize others publicly, to make fun of others, to 
. tell others off when disagreeing with them, to get 
pe^enge for insults, ^ become angry, to blame others 
'!\hen things go wrongy^i read- newspaper accounts of 
violence." / 

/ ^ 

Correlation Coefficients , 
Table 4 reflects the correlation coefficients 
between internship teaching performance and the fifteen 
personality variables as revealed in^ the Edwards Personal 
Preference Schedule for the Jeff ersony County Career Op- 
portunities Program." The Achievement relationship was 
+\23. The Deference relationship was +.05 . the ^rder 



A. L. Edwards, Personal Preference Schedule (New 
York: ^Psychological Corporation, 1959^ 
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relationship was -.08. The Exhibition relationship was 
+.14. The Autonomy^ relationship was +.06 and the Affil-. 
iation relationship was +.07. The Intraception relation- 
ship was +.27. The Succorance relationship was a +.07. 
The Dominance relationship indicated a +.09 and the Abase- 
ment "relations hip revealed a -.33. The Nurturance rela- 
tionship showed a -.16. The Change relationship revealed, 
a -.01. ■ ''T he- Endurance relationship indicated a -.08; the 
Heterosexiifility "relationship, a +.06; and the Aggression 

^ 

relationship, a -•12^ 

» ' ' .' 

'^^ . ' TABLE 4 

JEFFER'SON COUNTY CORRELATION COEFFICIENTS 
BST'itfEEN INTERNSHIP TEACHING PERFORMANCE 
Ai^D SELF -CONCEPT 



Self-Concept 
Variables 



Ach 
Def. 
Ord 
Exh 
Aut 
Aff 
Int 
Sue 
Dora 
Aba 
Nur 



End 
Het 
■ Agg 




GO 



ERIC 
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^ Table 5 indicates the correlation coefficients 
between grade-point average and the fifteen personality- 
variables in the Edwards Schedule for Jefferson County COP 



* . . ' TABLE 5 ' 

JEFFERSON COUNTY CORRELATION COEFFICIENTS BETOEN 
GRADE- POINT. AVER AGE AND SELF-CONCEPT 

4 



Self-Concept 




Variables 


r 


Ach 


-.11 


Def 


-.05 


Ord 


-.32 


Exh 


-.06 


• , Aut 


+ .50 


' " Af f 


+ .09 


Int 


-.02 


. Sue 


-.03 


Dom 


+ .02 


Aba 


-.11 


Nut 


-.07 


Chg 


+ .03 ' 


End 


-.31 


Het 


• -+.12 


Agg 


+ .17 



The Achievement relationship was-. 11. The Deference re- 
lationship indicated a -.05 and the Order relationship 
revealed. ^ -.32. Th? Exhibition relationship indicated a 
-.06» The Autonomy relationship revealed a +.50. The^ 
Affiliation relationship indicated +.09. The Jntraception 
relationships was -.02.^ The Succorance relationship was a - 
.-..03 ahd the 'Dominance relationship- was a +.02. The 
Abasement relationship indicated a -.11. The Nurturance 
relationship was -.07* The Change relationship was +.03 



and the Endurance relationship was a -.31. The Hetero- 
sexuality relationship indicated a +.12.. The Aggression 
relationship was a +.17' 

Table 6 reflects the correlation coefficients be- 
tween internship teaching performance and the fifteen . 
variables in the Edwards Personal Preference Schedule for 
•^t"he Huntsville City Career Opportxinities Program. 

TABLE 6 

HUNTSVILLE CITY CORRELATION COEFFICIENTS BET^V^IEN 
INTERNSHIP TEACHING PERFORMANCE AND SELF-CONCEPT 



Self -Concept 
Variables 



Ach ' • -.22 

Pef ■ -.07 

Ord . +.27 

Exh . " -.21 

Aut 

Aff • +.02 

Int - -.09 

Sue +.04 

Dom -.06 
Aba ' . +.09 

Nur . . +.06 
Chg"' -.02 

End -.02 

Het -.03 

Agg -.26 



The Achievement relationship was -.22. The Deference re- 
lationship indicated a -.07 and the Order relationship 
indicated a +.27. ^'The Exhibition- relationship was a -.21, 
The Autonomy relationship revealed--4 +.11 and ttie-Af fili- 
ation relationship showed a +.02. The Intraception 

62 
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relationship indicated a -.09. The Succorance relation- 
ship was a +.04. The Dominance relationship indicated a 
-.06. The Ab^ement relationship was a +.09. The Nur- 
turance relationship indicated a +.06. The Change rela- 
tionship was a -.02. The Endurance relationship indicated 
a -.02. The Heterosexuality relationship was -.03 and 
the Aggression relationship was -.26. 

Table 7 shows the correlation coefficients^ between 
grade-point average and Edwards' fifteen personality vari- 
ables for the Huntsville City COP. 



, TABLE 7 . 

HUNTSVILLE CITY CORRELATION COEFFICIENTS BET'aEEN 
GRADE- POINT AVERAGE AND SELF -CONCEPT 



Self-Concept 




Variables 


r 


Ach 


+ .14 


Def 


+ .03 


Ord 


+ .20 


Exh 


+ .04 


Aut 


+ .22 


Aff 


+ .12 


Int 


+ .21 


Sue 


-.07 


Dom 


+ .0B 


Aba 


-.19 


- Nut 


-.04 


Chg . . . 


■ +.11 


End 


-.16 


Het 


-.11 


A^g 


+ .21 



The Achievement relationship indicated a +.I4. The Def- 
erence relationship was +.03. The Order relationship 
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revealed a +.20. The Exhibition relationship indicated a 
+ .0/f. The Autonomy relationship was a +.22 and the Affil- 
iation ^relationship was a +.12. The Intraception relation- 
ship revealed a +.21. The Succorance relatiotiship was a 
-.07. The Dominance relationship revealed a +.0S. The 
Abasement relationship was -.19. The Nurtuerance relation- 
ship indicated a -.Ok and the Change relationship indicated 
a +.11. The Endurance relationship was a -.16. The Hetero 
sexuality relationship indicated a -.11. The Aggression 
relationship was a +.21. 

Table 3 indicates the correlation coefficients 
between internship teaching performance and the fifteen 
personality variables described in the Edwards Personal 
Preference Schedule for the Wilcox Coiinty Career Oppor- 
tunities Program. The Achievement relationship was -.01. 
The Deference relationship indicated a -.25. The Order 
relationship was a -.13. The Exhibition relation ship 
revealed a +.29. The Autonomy relationship was a +»32 
and' the Affiliation relationship was a +.35- The Intra- 
ception relationship indicated a -.49. The Succorance 
relationship was a +.29. The Dominance relationship re- 
■ vealed a -.14. The Abasement relationship was a -.02. 
The Nurturance relationship indicated a +.11. The Change 
relationship revealed a +.002. The Endurance relationship 
was a -.fo. The Heterosexuality relationship, indicated a 
-.54. The Aggression relationship yielded a +.I6. 
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TABLE 3 
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'^LCOX COUNTY CORRELATION COEFFICIE^S BETWEEN 
INTERNSHIP TEACIjJNG PERRQRMANCE ^AND sS?LF-CONCEPT 

Self^Concept^ 

Variables « r 



Ach • • " -.01 

Def ■ • 4. • --25 

Exh ."'^ +.29 

Aut +.32 

Aff * . . +.35 

Int -.49 

Sue +.29 

Dom *■ -.14 

Aba ^ -.02 

Nut +.11 

Chg +.002 

End , ■ -.16 

Het X --54 
A +.16 



Table 9 reveals the correlation coefficients be- 
tween grade-point average and the fifteen personality- 
variables in the Edwards Schedule for the Wilcox County 
COP. The Achievement relationship yie Icfed a +.54. The 
Deference relationship was a +.33. The Order relationship 
indicated a +.14. The Exhibition relationship was a -.23. 
The Autonomy relationship was a +.04. The Affiliation re- 
lationship wa-s -.35. The Intraception relationship indi- 
cated -a +.14". The Succorance relationship was a -.O5. 
The Dominance relationship reflected a +.14. The Abase- 
ment relationship was a -.5O. The Nurturance relationship 
indicated a +.18. The .Change relatjionship reveqtled a +.33. 



• ' 6'0 

Th§'''iEndurance relationship was a -.26. The Heterosexual- 
ity relationship indicated a +.15 . The Aggression relation- 
ship' was a +.06. . - < ^ " ' 



^ ' , TABLE 9 

WILCOX COUNTY CORRELATION COEFFICIENTS BET\lffiEN 
C5RADE-P0INT- AVERAGE AND SELF-CONCEPT 



" . Self-Concept 

Variables r 





- -Ach 


+ .54 




Def 


+ .33 




-Grid - 


+ .14 


■ - 


Exh 


-.23 


0 

f 


-A ui , " 


. +.04 




Aff 


. -.35 




Int 


+ .14 




Sue 


-.05 




Dom 


+ .14 




Aba 


-.50 




Nut 


+ .13 




Chg 


+ .33 




End 


-.26 




Het 


+ .15 




Agg 


+ .06 



Sujnma ry 

A number of researchers agree that many lower- 
class students tend to overcome the social class structure , 
and move on and get a good education. A literature search-^ 
indicated that little success has been achieved in relating 
personality and attitudinal factors to earned grades. 
However', the self-concept of ability has been the most 
powerful predictor of scholarship^ 

bo 

\' 



Studied indicate that the high ratings of student 
teacher? confirm what teacher educators aj^d supervisors 
have long suspected — that success in student teaching is 
affective but not necessarily determined by a pogiitive 
view of one^s self, lack of confusion in self -perception, 
and good judgment. 

When the need structure was examined among teachei; 
trainees enrolled in four colleges and universities, 
trainees enrolleji at a southern Negro university showed a 
different pattern, of needs than thos.e enrolled in the 
other institutions. 
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CHAPTER V 



ANALYSIS OF FINDINGS 
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.The major focus of this study was t[o determine if* 
a functionable relationship existed between internship 
teaching performance and academic grades for Career Op- 
portunities Program trainees vriio interned in three local 
education agency school systems and attended three co- 
operating institutions of higher education in Alabama. 
The' minor focu3 of the study was to determ-ae^if tjiere 
were functionable relationships among internship^eaching 
performance and self-concept; academic grades and self- 
concept* - ' . ^ ' • 

The Pearson product -moment coefficient of corre- 
lation, referred to earlier, was used- to determine re- 
lationships. A table of coefficients of correlation, 
significant at the 1 per cent level and the 5 per cent 
level, with appropriate degrees of freedom was used to 
refute or affirm the null hypothesis. 

A review of Table 10 indicates that thfj^tTiTf erson 
County Career Opportunities Program trainees had the low- 
est mean internship teaching performance rating score of - 
112^9 '^th a standard- deviation of 35. 7 • The mean grade- 
point' average was 1.4 with a standard deviation of .34» 
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The correlation coefficient between internship teachings 
performance and academic grades revealed a slight .( + .I/4.) 
relationship* 

According to Table 10, the relationship between 
internship teaching performance and self-concept as per- 
ceived by fifteen variables on the Edwards Personal 
Preference Schedule indicated an Achievement mean of 15.1 
and a standard deviation of k^3^ \he correlation coeffi- 
ci^ent (.23) indicated a low relationship. The Deference 
mean was 'a^d a standard deviation of 2.7. The cor- 

relation coefficfent (+.05) indicated a practically nil 



relationship. The Order mean was 14.0 with a standard 
deviation of 4.0. The correlation coefficient (-.08) 
showed a slight inverse relationship. The Exhibition 
mean was 12 •4 .an^ a standard deviation of 3.9. The cor- 
relation coefficient (+.14) indicated a slight relation- 
ship. The Autonomy mean was 9.6 and a standard deviation 
^f 3.1. Th% correlation coefficient (+.06) indicated a ^ 
slight relationship. The Affiliation mean was 12.8 with 
a standard deviation of 4t0. The correlation coefficient 
(+•07) showed a slight relationship. The Intraception 
mean was 18.0 with a standard deviation of 3.9. The cor- 
relation coefficient (+.27) indicated a low relationship. 
The Succorance mean Was 11.5 with a standard deviation of 
4.3. The correlation coefficient (+.07) indicated a 
slight ^relationship. The Dominance mean was 12. 8. with a 
standard deviation of 4.3. The corf^ig^ion coefficient 
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{■t-.09) indicated a slight relationship. The Abasement 



mean was 15,5 vd.th'a standard deviation of 4.7. The' cor- 
relation coefficient (-.38) indicated a definite inverse 
relationship at the 5 per cent level. It is shovm that 
Nurturance had a mean of I5.4 and a standard deviation of 
3.7. A correlation coefficient (-.I6) indicated a slight 



inverse relationship. The variable Change had a mean of 
16. k with a standard deviation of 4.9. A coefficient of 
correlation (-.01) revealed a practically nil relation- 
ship. The mear} for Endurance was IS.6 with a standard 
deviation of 5.1. The correlation coefficient (-.08) 
revealed «.a slight inverse relationship. The Heterosexu- 
ality mean was 11.3 wi'th a standard deviation of 6.5. A 
coefficient of . correlation (+.06) revealed a slight re- 
lationship. The mean for Aggression, viffps 11.9 with a 
standard deviation of 3.6. A correlation coefficient 
(-.12) indicated a slight inverse relationship. 



Tablfe 10 reveals the relationship between grade- 
point average and self-concept as indicated by fifteen 
variables. The correlation ^coefficient for Achievement 
(-.11) indicated a slight inverse relationship. A cor- 
relation coefficient for Deference (-.05) showed a 
slight inverse relationship. The corifelation coefficient 
foi» Order (- .32)''^dicated a low inverse relationship. A 
correlation coefficient for Exhibition (-.06) revealed a 





slight inverse relatio^lsliip. The coefficient-, of correla 
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relationship atNhe 1 per cent level. A correlation co- 
efJ^icient for Affiliation ( + .09) shoWed a slight relation- 
ship. The coefficient of correlation for Intraception 
(-.02) was practically nil inverse relationship. A coef- 
ficient of correlation f or .Succorance (-.03) showed an 
almost nil inverse relatiQnship. The coefficient of cor- 
relation for Dominance (+.02) was an almost nil* relation- 
ship. The correlation coefficient fjor Abasement (-.11) 
indicated a slight inverse relationship. A corrSlatioh 
coefficient for Nufturance (-.0?) in^cated a negligible 
inverse relationship. The coefficient of correlation for 
Change (+.03) indicated the existence of an almost nil- 
relationship. The correlation cpefficient for Endurance 
(-,31) showed a low inVerse relationship. The coi'relation 
coefficient for Heterbsexuality (+.12) indicated a slight 
relationship. The ' coefficient of. correlafion'for Aggres- 
sion- I sHcbwed a slight relationship. / 

A review of Table 11 reveals the HuntsVille City 
School System GOP trainees had a mean internship teaching 



perfoi^ance rating* of 15$. 4- with a standard deviation of 
15.3. The highest mean grade-point average was 2 #3 with 
a standard deviation ^f .65. The coefficient of correla- 
tion between internship teaching performance and academic 
grades revealed a +.05 v^ich.was a sligh| relationship. 

Table 11 for the Huntsville City School System 



COP indicates the relationship between internship teaching 

C 
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performance and self-concep*t , as reflected by fifteen 
variables. It reveals an Achievement mean of I5.O with 
a standard deviation of 4.0. The correlation coefficient 
.(-.22) was a low inverse relationship. • The Deference 
mean was 14.45 with^a standard deviation of 3 •9. The 
correlation coefficient (-.07) was a slight inverse rela- 
tioniehip. The Order mean was 14.2 with a standard devia- 
tion of 4.7. The coefficient of correlat-ion ( + .27) was a 
low relationship. The Exhibition mean was a 11.7 with a 
standard deviation of 4.1. The coefficient of correlation 
(-.21) indicated a low inverse relationship. The Autonomy 
mean was a 11.5 with a .standard deviation of 3.7. A co- 
efficient of correlation (-t-.il) revealed a slight relation- 
ship. The Affiliation mean was 15-3 with a standard de- 
viation of 3.7. The correlation coefficient (+.02) 
indicated an almost nil relationship. The Intracepti^on 
mean was 17.0 with a standard deviation of 3.3. A corre- 
lation coefficient (- .09)indicated a slight inverse re-' 
lationship. The Succorance mean was 12.0 with a standard 
deviation of 3.9. The correlation (+.04) revealed a slight 
nil relationship. The Dominance mean was 11#9 with- a 
standard deviation of 4.2. A correlation coefficient 
(-.06) revealed a slight inverse relationship. The Abase- 
ment mean was 45. 0 with a standard deviatidn of 4.5. The 
coefficient of correlation (+.09) indicated a slight re- 
lationship. The Nurturance mean was 16. 0 with a standard 
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d^iation of 4.7. The coefficient of correlation ( + .06) 
showed the relationship to be slight. The Change mean was 
17.2 with a standard deviation of 4.5. The correlation 
coefficient (-.02) indicated a practically nil inverse 
relationship. The Endurance mean was 15.03 with a stana- 
' ard deviation of 4.4.. The correlation coefficient (-.02) 
was a practically nil inverse relationship. Heterosexu- ^ 
ality mean was 13.5 with a standard deviation of 6.2. The 
coefficient of correlation (-.03) indicated an almost nil 
inverse relationship*. The aggression mean was 10. 7^ with 
a standard deviation of 3.9. The coefficient correlation 
(-.26) revealed a low inverse relationship. 
\" Table 11 further reveals that grade-point average 
was correlated with the fifteen personality variables on 
the Edwards Personal Preference Schedule. The coefficient 
of correlation for Achievement ( + .li'i ijndicated a slight 
relationship. A coefficient of ccrrela^tion for Deference 
(+.03) indicated a slight relationship. A 'correlation 
coefficient for Order (+.20)' revealed a low relationship. 
The correlation coefficient for Exhibition (+.04) indi- 
cated an almost nil relationship. The correlation of co- 
efficient for Autonomy (+.22^ showed a low relationship. 
The coefficient of correlation for Affiliation (+.12) in- 
dicated a slight relationship. The coefficient correla- 
tion for Intraception (+.21) indicated a low relationship. 
The coefficient correlation for Succorance (-.07) indicated 
a slight inverse relationship. The coefficient of ^ 
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correlation for Dominance (+.08) showed a slight relation- 
ship. The correlation coefficient for Abasement (-.19) 
indicated a slight inverse 'srelationship . The correlation 
coeff^ient for Nurturance (-.04) revealed an almost nil 
relationship. The coefficient of correlation for Change 
.^(+.11) showed a slight relationship. The coefficient of 
correlation for Endurance (-.16) indicated a slight in- 
verse relationship. The coefficient of correlation for 
( r HeterosexToality, (^.11) indicated a slight inverse rela- 

• tionship.' The correlation of coefficient for Aggression 
(+.21) indicated a low relationship. 

Table 12 indicates the^ Wilcox County Career Oppor- 
tunities Program trainees had the highest mean internship 
teaching" performance rating of 156.5 and a standard, devi- 
ation of 12.6. The lowest mean grade-point average was 
1.6 with a standard deviation 'of .12. The correlation 
coefficientroetWeen 'internship teaching performance and^ 
grade-point averag.e was -.22 which was a low inverse 
relationship. 

Table 12 reveals that the relationship between 
internship teaching performance and self -concept as out- 
lined in Edwards^ fifteen personality variables indicated 
an Achievement mean of 15.0 with a standard deviation of 
3.1. The coefficient of correlation (-.01) revealed a 
practically nil inverse relationshro . The^Te^erence mean 
was 15.3 with a standard de^oatibn ofNJyl. ^The coeffi- 
cient of correlation (-.25) showeB^^^^cpio^ 
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relationship. The Order mean was 16.0 with a standard 
deviation of 4.6. The coefficient of correlation (-.13) 
indicated '^a slight inverse relationship. The Exhibition 
mean was 9.3 and showed a standard deviation of .3.1. The 
correlation coefficient (+.29) showed a low inverse re- 
lationship. The Autonomy"mean was 11.0 with a standard 
deviation of 5.1. The correlation coefficient (+.32) 
indicated a low relationship. The Affiliation mean was 
•13.5 ^th a standard deviation of 3.3. The coefficient 
of correlation (+.35) indicated a low relationship. The 
mean for Intraception was 14.9 with a standard deviation 
of 3.9. A correlation coefficient (-.49) revealed an in- 
verse moderate relationship. The Succorance mean was 
"I3.3 and had a standard deviation of 4.9. The coefficient 
of correlatiorT ( + .29) showed a low relationship. The 
Dominance mean of 11.1 and a standard deviation of 4.3 
revealed a correlation (-.14) which showed a slight in- 
verse relationship. - The Abasement mean was IS. 2 with a 
standard deviatipn of 3.6, revealing a coefficient of 
correlation (-.02) which represented an almost nil in- . 
verse relationship. The Nurturance mean was l6.9 with a. 
standard' deviation of 3.4. This revealed a coefficient 
of correlation ( + .11) which i-ndicated a slight relation- 
ship. The Change mean of I4.S with a standard deviation 
I of 3.3 revealed a correlation coefficient (+.002) of 
practically no relationship. An Endurance mean of 17.9 
withCa standard deviation of 2,9 indicated .a correlation 
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coefficient of -.l6^hich showed a slight inverse ^^elation- 
ship. A Heterosexuality mean wa^ 11. 9 with a standard 
d-pviation of 7.2, indicating a correlation of -.54 which . 
was inverse and significant at the 5 per cent level. The 
Aggression mean was 11.9 with a standard deviation of 3.4. 
The coefficient of correlation (+.l6) indicated a slight. 

relationship. 

Table 12 furth^ir reveals that grade-poin^average , 
' -^en correlated with the. fifteen personality variables 

used for self -concept , slipwed a cori^elatijon coefficient 

.for Achievement ( + .54) which was significant at the, 5 per 
'cent level. The coefficient of correlation fisor Deference 
( + .33) indicated a low relationship. A coeffiA^ient of 
correlation for Order ( + .14) FjSvealed a slight relation- 

.ship. A correlation coefficient for Exhibitio^(- .23 ) 
showed a low inverse relationship. A, correlation coef- ^ 
ficient of correlation coefficient for Affiliation (-.35) 
indicated a low inverse relationship. ^The correlation 
coefficient for Intraception (+.14) indic-ated a slight 

"relationship. The coefficient of correlation for Sue- 
corance (-.05) showed a slight inverse relationship. T6e 
correlation for Domina'nce ( + .14) revealed a low inverse 
relationship.' The correlation coefficient for Abasement 
(-.50) indicated a definite inverse relationship at the 
5 per aent level. ' The coefficient of correlation for 
Nurtura^ice ( + .13) revealed a slight relationship. A 
coefficient of correlation for Change (+.3^) showed a low 
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relationship. A coefficient/ of correlation for. Endurance 
(-.26) revealed a low inverse relatilinship. corre^ 
lati>on coefficient for Heterosexuality (+.15) indicated 
a- slight relationship. - A coefficient of correlation for 
Aggression (+.06) revealed a slight relationship. 

For analyses of correlation coefficients, see , 
TabJ,^13 and 14. ',Alsb see Compilation Tables 15, l6, 
and 17/ in Appendix D ^ 




80 



75 



CQ 



< 

a 

X 
M 

CO 



M 
O 
M 

o 
o 



o 
o 



o 
CO 

M 

CO 

I-} 
< 



[CO 

o 
CO H 
CO e-» 

O -71 
OS 
X M 
O 

CO O 

X < 
o 

o ^ 



ux3 
O 

2; 
o 
o 
I 

CO 



o 



CQ 
< 

c 
o 

CO 

u 

0) 
Cm 
Cm 

0) 
-0 



J 

0) 



> 

CO 

c 

X 



C 

a 
CO 
I 

X 

o 
a 



ooooooooo-w- o-o oo o 

I 



ooooooooooooooo 



OOOOOOOOOOOOO-)?- o 



<:cu^cMt3j::+jcM'p o S ct3 ?H,bOT3 +j 

O.HOCU^^X^CmC^OX) C 0) bD 

OM<aow<a;<Mcoa^so:i3x<i: 



8i 





fH 




0) 




> 








rA 








c 




0) 




a 








0) 












in 


II 






C 4J 




CTJ CO* 




o 




•H 




Cm C 








c o 








• H Cm 




CO -H 




c 








O .H 




S CO 
1 1 




1 1 ^ 




O 



■3. 



ERIC 



i 



76 



ERIC 



< 

E-» 

M o: 

M a 

< . 

CO CO 

WTO 
E-» H-» 
6-» 01 E-» 
2: >H 
Wco 
>-t M 
O »^ E-t 
f-t O CO 
CX.O 3 

ux^ M 

O CO o 
o :s 

a4 M 
3 jtj Z 

o cc: M 

M X < 

E-t E-» cc: 

, ^ erf- 

^ o 
a:: s: X 
o < o 
o < 
E- ^ 
Ct. E-" 
O ix3 
O 

CO 2: 

M O 

CO o 

5S 

< CO 

2: 



I 

c: 
o 

CO 

u 

0) 
Cm 
Cm 



> 

CO 



c 
a 

CO 

I 

X 

o 
o 



CO 

a> 

rH 

J3 
03 

> 



00000 -Jf 00 00 O O' o o o o 



0000000000000000 



cv 

II 

'^2 



r 



> > 

a u 



0-J5- oooQOOOO-Ji- 00000 



OM<aOija<3:<:Mcoa<3:2:o.j:3x<3: 



irviH 

03 03 03 
O 

•H +J +J 
Cm C C 
'H 03 03 
COO 

•H Ch Cm 
CO -H -H 

^ hQ hQ 

0 -H'-H 
S CO CO 

1 I I 
I «^ I 



rH 

n 

2: 




82 



i 



CHAPTER VI 




Many fesear&^ers and educationists ar^e ayare of the 

many variables involved'in teaching performance besides. 
' ' ' . * 

grades earned at-tfeacher training institutions. There are 

proponents of the internship-teaching-performance-process 

whQ^ believe that . knowing , alone, is no% a valid criterion 

for becoming' a teacher. A* teacher ,' many believe, must , be 

able to Deform, as ^11 as earn satisfactory grades, at 

theydfnstitution of high education.. The question may be 

raised as to who shall become a teachter. Shall middle-. 

■ cla'ss ijidivj.duals who have not been introduced to life 

"across the tracks" become vicariously only teachers? 

S ummary . 

With the above notions in mind, the present study 
•atgtempted to determine, the relationship between internship 
teaching performance and academic grades for Career^ Oppor- 
tunities Program trainees. The relationship among int\ern- 
ship teaching performance, academi-c grades, and self -concept 
fof Career Opport .unities Program^trainees were also ascer- 




;ained. ' - ' .--s- 
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^ Conclusions ) 

The data collected in this investigation resultegl 
in the first hypothesis being susta^ed and five, variables 
in the second being rejectee!. These hypotheses are respec 
tively : 

^. > There is no relationship between internship teach- 
performance and academic grades, and 

There is no relationship between internship teach- 
ing performance and self'-concept ; there is no relation 

.ship between academic grades and self -concept j. 

. / 

The correlation coefficient between internship * 

• ■ 

teaching performance and academic grad^es for Career Oppor- 
tunities Program trainees in the Jefferson County School 
System was not signiMcant. The coefficient of correla-~ 
tion between internship teaching performance and academic 
grades for Career Opportunities Program trainees in the 
Wilcox Co^onty School System was an invjsrse relationship 
wnich was not signif icanS^. 

The data for COP . tr^inees^ in the Jefferson County 

School System indicated the Relationship between intern- 

\ 

\ 

ship teaching performance and\ self-concept as revealed by 
Edwards* fifteen personality variables showed Abasement to 
be significant. The data for the* Jeff erson Covinty Schbol 
System disclosed the relationship between -academic grades 
' *and self -concept to. be not significant save Autonomy, 

The data for COP trainees in the Hurvtsyille Cit^ 

jjbn internshi 



'School System indicated the relationship betwe 
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teaching performance and self -concept to be not significant. 
The data further indicated the relationship between academic 
grades and self -concept po be nbt significant. 

.The data for COP trainees in the Wilcox County 
School System showed th^ relationship between internship 
teaching performance ^nd self-concept to be not signifi- 
cant save Heterosexu^lity . This vaffriable indicated an 
inverse relationsh/p which was significant. Th€ data, fur- 
ther revealed thef" rela tionshoj) between grade-poirit average 
and self-concent to be not significant save Achievement 
^rid Abasement^ 

Recommendations 
The following recommendations- have stemmed f^rom the 

results 6f^the present investigation: 

/ 

1. The study was concerned with seventy-three COP,, 
trainees — sixty-six female and seven males — who j^n- 
terned at three different school systems^ and cittended 
three cooperating institution^ .pf higher education. A 
similar study should incluSle more trainees, especially 
males. A number of different kinds of institutions for 
the training of teachers should be included. Other 
ethnic groups should be l.nvolved. 

2. Vfhile this research effort involved COP traineies 
in various stages of academic preparation and intern- 
ship teaching, other studies should give consideration 
tO' equal amounts of academic training and ^^t^rnship 
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teaching experiences . - 

3. Most studies involving teacher evaluation are 
concerned with the evaluation by principals, super- 
visor, and the like. --Other stiidieg should include 
the perceptions and behavior of the child — product • 
evaluation. ^ { • ^ 

U. Few studies inciWude measures of self-concept 

of teachers or teacher trainees. Other 'Studi-'e.s should 

V ^ . . . 

Involve many kinds of attitudinal and personality in- 

struments. .4 ^- \ • ^ ^ j % 

5. The present study was concerned with ^nly ele- 

mentary COP- trainees. Future studies should invol^* 

secondary trainees. 
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Jeffer^n County Board Of Education 

A-4C0 COunhouse Building 
Birmingr^fn Aiacarra 35203 

Teieonone \205/325-5222 



November 



1973 



Dear .Sirsv 



BOARD OP EDUCATION 
Q*or^& Ruckt M.0 

Jack M OabtM. M O 

VtcthPrtystOunt 

Mn. Hotmx W Gwfn 
Mr Roy P Brtgg 
Mr. RsndaU ( Godwin 

J R«via Hall. Ed. 0. 

SocrotMry to ma floarO 

DIVISION 
ADMINISTRATION 

Mn RotMd W. Gwrtn 

William F. Oodsoa Ed. D. 
AssoctMt9 SopOftntanaent 
ana Sffcrari/y 

John H. McCain. Ph. 0 
Assistant SutMrif^tenaant 



Sometime a)go, the JDirector of ' the Alabama COP Consortium 
granted me \permission to collect data frbm certain con- 
sortium members for a proposed study entitled "A STUDY 
OF THE REUfoCNSHlP BETWEEN ACADEMIC GRADES AND INTERN- 
SHIP TEACHING PERFORMANCE FOR COP STUDENTS." ^ ^ 

* The data colltecting dejclces'vall be a short raAing scale ^ 
to be filled c5yut by supervising teachers and IHE c^wrlii- 
nators, a personal preference inventory to be administered 
to trainees, and college grade-point averages secured. 

I would immeilselW appreciate your gj^ving me permission to 
use your COP in toy study i The results of the study will 
be made availabl^ t9 all participants. 

Thank you for youi\ consideration. 

Respectfully yours 
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Jefferson County Board Of Education 

A-4COCounhouse Building ' ^ 
B.rr^tpgham Ajacama 35203 

Tgieonone 205/325-5222 



January 1, 1974 



BOARD OF EDUCATION 
G»org« E. RiHkf. M D. 

JtchU Dabt».M.D 

Mrs. RotMd W Gwirr 
Mr. Roy F Brtgg 
Mr RaivUM I. Godwin 

J: R«vti Hill, Ed D 

Supcnntenaent tnct 
' So^rot^ry to th9 3o4r0 

DIVISION 
ADMINISTRATION 

Mrs. Rot>«r1 W. Gwin ' 

ChMirman 

William P Oodson. Ed. D. 
Associatt Suo^rintonaont 
4na Sacretiry 

John H. McCain. Ph. D. 
Assistant Su09ftnt9n<J}int 



Dear Sirs . . ' 

In' Novemb.er, 19731 a letter was written to you regarding a 
proposed study Entitle "A Study of the Relationship Between 
Academic Grades and Intemsl;iip Teaching' Performance for 
COP Students." * ' ' ' • " * 



It was indicated in the ^letter that k short rating scale* 
was xo be filled out jointly :by supervising' teachers and 
IHE coordinators, a personal prefer^ence inventory to be. 
administered to trainees, and college grade-point aver- 
ages secured. The nam^es of the trainees should be ^oded. 



The research on the subject J;;huS'- rai" seems interesting. 
I, therefore, am desirous 6^ including your COP in the 
investigation. ' . - , 

Thank you for any consideration given me. 

ectfully yooxrs^ 
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APPEMDIX C \ I 

V 

PERFORMANCE EVALUATION RATING SCALE 
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JEFFERSON COUNTY SCHOOLS 
CAREER OPPORTUNITIES PROGRAM 
EVALUATION FORM 

( 

DATE TRAINEE J. 



SUPERVISING TEACHER . SCHOOL 



Directions: Opposite each sub-sub-topic (1, 2, 3, etc.) 

N place X under the number vdiich best describes 
the trait . 

. l--unsatisf actory , 2--poor , 3 — fair, 4--good, 
5--e^cellent 

I. Personal Qualities 

A. Appearance 

1» Is well groomed (appropri^e dress, clean- 
liness, et'C.O ^ 

2, Demonstrates correct posture -fstanding, walk- 
ing, and sitting at'-desk)^ 

3. Is healthy (pj^ysically able to perform duties 
without too many tjreaks, absences," or illnesses) 

3. iMan^nerv' . . 

*1, Has pleasing voice quality and tone 

2, Uses correct English. 

3* Accepts criticisms willingly * 
/f Maintains Self-control 

5-. Adjusts easily tq change in procedures.. /) 

II, Performance ; . 

A. Classroom Environfirgnt 

1. Helps to maintain an attractive, meaAingful 
conducive to learning atmosphere ' i 

tiV€ 
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3. Shows initiative 
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3. Is creative, imaginative, and productive 

4. Can maintain class control 

B, Pupil Growth 

1. Helps pupils develop good study and work 
habits 

2. Has concern for and acceptance of all pupils 

3. Leads pupils into democratic participation 
and sharing of responsibilities 

4- Encourages pupils to make decisions 

C, Teaching Techniques 

1. - Plans, and organizes work efficiently^ 

2. ' Conduct^ group discussions effectively 

3. Possesses 'adequate subject matter background" 

4- iMakes and uses a variety of teaching aides 
including the operation of audio-visual 
equipment ' 

5. Tutors pupils in subject areas in which the 
are weak 

6. Is able to plan and teach a lesson 

7. Assists teacher in developing a resourc 
^uniy^ 

3, Effectively assists teacher in -maintaining 
^register, report cards,) and other school 
reports 





Arrives on time and goes directly to class- 
room ' ' ' ' ■ 

2, Strictly adheres t6 the schedule set by the 
teacher or principal 



- v 



Reliance 

" »» 

». . !• Completes ^assignment tasks within a reason- 

able time limit 

2. Trovi'deS adecjuate supervision in hall and. 
, • ^ lunchroom / - • 

3. 'Puts matnerials "in proper place after using 
them ^ * , L 

* 4- Capable of independent self -direction and of 
' making necessary decisions regarding work 

..IV,. Professional Attitude . / 

, A... On the Job' „ * 

1. Has pleasant, cooperative .attitude toward 
. ' . ' supervising teacher 

2. Shows respect to faculty and personnel • 
. B. General-.^ ^ o \- \ 

1. -Is prgud of the profession and attempts to 
•protaote respect for it. 

2» Seeks to improve *self by studying, observing, 
• ^experimenting, a|id participating 

3p Adheres to any reasonable pattern of behavior 
accepted by the ^ community for professional 
people 

If there is any characteristic not listed that you feel 
should abe included, please write i1^ below.. 
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